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l.- INTRODUCCION

The purpose of a translation is to understand in your mother language what
a text in another language tries to say when you read it. Translation enables
people to understand the ideas in a text even if they do not speak the
writer's language. A translation could be the mediator of what it is being said
because there are many languages in the world which are not mutually
intelligible. In this case, as | consider that English is one the most important
language in the world and it is spoken in many countries, translation into
and from English plays an important role in international communication.
In addition, the purpose of this translation is to have a useful tool for the
readers, especially for those in humanities major in the Universidad de
Quintana Roo, who are the ones that will be interested in the topic because
of the subject they have.
Newmark (1991, 1) indicates that translation is concerned with moral and
factual truth. This truth can be effectively rendered only if it is grasped by
the reader and that is the purpose and the end of translation.
Bernacka (2012, 110) says:

Translation is not merely an interlinguistic process. It is more

complex than replacing source language text with target language

text and includes cultural and educational nuances that can shape

the opinions and attitudes of recipient.



To translate a text might not be an easy task, but when you translate
something relevant that could help others, it has to be very clear because
what you transmit has to be understandable for those persons who are
going to read it; therefore, it is of great importance to convey the same idea

of the original text among other aspects.



1.1. Text and Topic

This monograph is a translation from English into Spanish of the chapter Lexical
acquisition in the early school years from the book Language Development
across Childhood and Adolescence written and published in 2004 by Liliana
Tolchinsky. This text is about the need and the process of a child to acquire a
language in early school so that he or she could communicate with others.
It is well known that children acquire their language so rapidly, but how so?
Perhaps because they are always in touch with the language, that is, their
family may always speak with their children, so they can hear many words
every day which makes them to be in contact with their language. That is a
great advantage because children increase their vocabulary.
As stated by O"Grady (2005, 2), “from a parent‘s point of view, the most
important and exciting thing about language acquisition is probably just that it
allows their children to talk to them.”
In addition, Foppoli (2015) argues that:
Children acquire their mother tongue through interaction with their
parents and the environment that surrounds them. Their need to
communicate paves the way for language acquisition to take
place. As experts suggest, there is an innate capacity in every

human being to acquire language.

In order to accomplish this translation project, different translation techniques as
direct translation and oblique translation, were applied in order to produce a
useful article for Spanish language speakers, especially those who are

interested in the topic of first language acquisition.



1.2. Objectives
The main objective of this project is to translate the chapter Lexical Acquisition

in the early school years from English into Spanish by using some techniques.

This translation project will be carried out in order to provide helpful information
that could be benéeficial not only for students in the Humanities major, who may
find some difficulty when reading and understanding texts in English, but also
for the teachers who work for UQRoo or other institutions. Teachers who
implement this kind of text will find it beneficial for their particular purpose
because it could be more practical for them to explain a text in their own
language.
Therefore, the main objectives of this monograph are:
e To provide some benefits as a tool for those students who are interested
in working with this kind of topic. (Language acquisition)
e To translate the source text faithfully using the different translation
techniques.
e To provide different strategies and translation techniques used in this

type of text.



1.3. Justification

The present project will be useful for students and teachers of the University of
Quintana Roo, especially those who are in Humanities majors. The translation
of the chapter Lexical acquisition in the early school years from the book
Language Development across Childhood and Adolescence will be helpful not
only for students but also for teachers.

Dr. Edith Hernandez, who is a professor in the University of Quintana Roo,
assigns this chapter as one of the readings in her Humanities classes for future
teachers in this area, but the problem is that some students do not have the
basic level in English so they cannot understand the text.

On the other hand, this text has not been translated before, which makes it
more complicated for those students. The idea is to facilitate the information
contained in this specific reading, so that they can find it easily, foster their
knowledge and may result in a better professional performance. Other Spanish-
speaking professors and students of linguistics and language acquisition

outside UQRoo can also be benefit from this translation.



Il.- REVIEW OF THE LITERATURE

2.1. Definition of Translation
In this section mainly we are going to focus on what translation is and why it is
important in this project.
Jenny (2013, 1) asserts the following:
A theory in the English-Speaking world regards Translation as
simple and straightforward exercise in which a word in one
language is replaced by a word in another language, regardless of
the type of text, its purpose or its readership.
Asuncion and Silva (2007, 7) put forward four short definitions of translation;
however, they are easy to understand:

1. - The expression of the same idea in a different language, retaining
systematically the original sense.

2. - Expression of meaning in other, especially simpler words.

3. - To change into a different form, substance or state.

4. — The process or result of changing from one appearance, state or phase to

another.

In a widely used definition of what translation, Darwish (2003, 21) argues that

The centre of any definition of translation must be the intention to
convey a written message from one language to another. The
conveyance of the message consists essentially of converting the
verbal expression of that message in one language into a
corresponding verbal expression in the other language. So
basically Translation is both the process and the result of

converting the verbal expression in one language (source
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language) into an equivalent or counterpart verbal expression in
another language (target language).
Nowadays, English is becoming one of the most important languages in the
world, so the importance of translation is to understand other languages as
cross-cultural event so that it can be an interaction between two or more
cultures.
When you start to translate a text of any kind, you need to be very careful not to
change the idea of the original text. That is, you need to follow some “rules of
translation”. Snell-Hornby (as cited in Tytler, 1978, 17) states the following
ones:

l. That the translation should be a complete transcript of the ideas of
the original work.

Il. That the style and manner of writing should be of the same character
with that of the original.

I, That the translation should have all the ease of the original

composition.

Venuti (2012, 64) states that
There are three kinds of translation. The first acquaints us with the
foreign country on our own terms; a plain prose translation is best
for this purpose. A second epoch follows, in which the translator
endeavour to transport himself into the foreign situation, but
actually only appropriates the foreign idea and represents it as his
own. The third epoch of translation is the final and the highest of
the three. In such periods, the goal of the translation is to achieve

perfect identity with the original.
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2.2 Translation Techniques

There are different techniques to translate a text and this is very important
because as Mahmoud Ordudari (2007) said “Translation typically has been
used to transfer written or spoken second language text to equivalent written or
spoken target language texts.” He added, “In general, the purpose of translation
is to reproduce various kind of text in another language and thus making them
available to wider readers.”

Translation techniques relate to whole text, that is, exist some methods to
translate a text in order to be easiest to the translator identify the problems he/

she could face in the whole text.

For instance, Vinay and Darbelnet, (1995, 31) gives different techniques and
procedures which give us a widely idea on how we can apply them. The main

division is between direct and oblique techniques.

2.2.1 Direct translation Techniques
In the direct method, it is possible to transpose the source language message
element by element into the target language, because it is based on either
Parallel categories, in which we can speak of structural parallelism, or Parallel
concepts, which are the result of metalinguistic parallelism.

Zanier, (2001) establishes that Direct Translation in both languages have
parallel grammatical categories and the message is expressed in the same

way. He adds that there are three types of Direct Translation.
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1. - Borrowing

In order to introduce the flavour of the source language (SL) culture into a
translation, foreign terms may be used. (Vinay & Dalbernet, 1995)
Linguistic Borrowing implies the use of a loan word = A word in the source
language does not exist in the target language, and so it must be borrowed from

the source language:

Example: Café, Menu, Garage, Chofer, Spaghetti, Pizza, Tequila, etc. These
words generally refer to one specific sector of human activities.
These words are adapted from one language to another and it is very

common for people to use them.

2. — Literal Translation

Literal, or word for word, translation is the direct transfer of a SL text into a
grammatically and idiomatically appreciate target language (TL) text in which
the translator’s task is limited to observing the adherence to the linguistic
servitudes of the TL.

Literal Translation is a unique solution which is reversible and complete in
itself. It is common when translating between two languages of the same family.
(Vinay & Darbelnet, 1995, 34)

This kind of translation even when it is flexible to translate word by word has
some exceptions to translate word by word, as in the following example by
Zanier, 2001

1. - The sense changes
It"s all Greek to me = Esta en Chino. As we see here. When translating into

Spanish we do not produce a word-for-word translation, but we keep the sense.
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2. - There is a different sense.

A red herring = Una pista falsa. Here when translating in English into
Spanish we notice that the word red herring is not the same as in the Spanish
translation. Because in Spanish red is “rojo” and herring is “arenque” (a small
fish). So, it changes to “pista falsa” not “un rojo arenque”.

3. - Structural reasons prevent it
She ran out screaming = Salio corriendo y gritando.

4. — There is no similarity between the terms in two different languages.

Rubbish = Tonterias / Sister-in-law = Cufiada

3. -Calque

A calque is a special kind of borrowing whereby a language borrows an
expression form of another but then translate literally each of its elements.
(Vinay & Dalbernet, 1995). For example, the Spanish “rascacielo” is a calque of
the English "skyscraper" (rasca means "it scrapes" and cielo means "sky"). It
can also be a literal translation of a lexical item of the source language, with an
adaptation to the morphology of the target language. The word is borrowed from
the source language, and its elements are translated literally. For example:

Basketball/ Baloncesto
Hot dog / perro caliente

Science fiction / Ciencia Ficcion
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2.2.2. Oblique Translation Techniques

Oblique Translation Techniques are used when there are some difficulties to
translate directly as the target language and it suffers some alterations in the
grammatical structures which are not often identical. This may happen because
of structural and metalinguistic differences; certain stylistic effects cannot be

transposed into the TL without upsetting the syntactic order, or even the lexis.

Oblique translation techniques include:

Transposition

Modulation

Reformulation or Equivalence
Adaptation

Omission

Addition

1. Transposition

It is the modification of the grammatical category of a part of the sentence
without semantic variation. Grammatical structures are not often identical in
different languages (Zainier, 2001).

For example: "She likes swimming" translates as "Le gusta nadar" (not

"nadando")
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2. Modulation

Modulation is a variation of the form of the message, obtained by a change in
the point of view. This change can be justified when, although a literal. Or even
transpose, translation results in grammatically correct utterance, it is considered
unsuitable, unidiomatic or awkward in the target language. Moreover, the type
of modulation which turns a negative SL expression into a positive TL
expression is more often than not optional, even though this is closely linked
with the structure of each language.

For example: it is not difficult to show it... Es facil demostrarlo

3. Equivalence

It is the relationship between a source text and a target text that allows the
target text to be considered as an exact translation of the source text.
Equivalence is supposed to define translation and vice versa =circularity of the
definition. Zanier, A. (2001)

As a result, most equivalence is fixed, and belongs to a phraseological

repertoire of idioms, clichés, proverbs, nominal or adjectival phrases, etc.

4. Adaptation

When there is no common equivalence for a given expression, or when a
situation in the source culture does not exist in the target culture.

L1 (First Language) is used on those cases where the type of situation being

referred to by the SL message is unknown in the TL culture. It generally refers
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to used equivalents of idioms, proverbs, idiomatic expressions, tittle of books

and movies.

5. Omission

Omission makes what is explicit in the source text implicit in the target text.
Omission in Spanish translation is more common when translating from Spanish
to English because grammatical forms such as articles and possessives are

used less in English.

6. Addition
This technique is when it is written extra information in the target language that
source language was not explained. Also when is given greater importance in
the target text through emphasizing what is said in the source language.
Addition is more common when translating from English to Spanish because of
the need to amplify the pithy English phrases that are marked by a

preponderance of adjectives and nouns.

These are some techniques that could be helpful for this project because with
these, the translation of the article will be easier to perform. The use of these
techniques will provide a better translation in some parts where it is necessary

to implement these types of procedures.
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lll.- METHOD

According to Fareed K. (2015),
It is said that there are as many translations as there are
languages in the world which reminds us of the need and
importance of the art of translation. The importance of translation
emerges by the reason that it is one of the important disciplines
being very much useful in various spheres of human activities.
Besides, a large number of languages spoken or written all over
the world, and, as such, an individual would not like to be confined
to one language or the native language only, but preferably would

be interested to learn different language for a specific purpose.

In this case, to do a translation work, we need to know which suitable tools
could be helpful for us as a researcher (in my case as a translator) because we
cannot change the sense of what the original text tries to express. During my
process in this translation monograph, it is important to mention that the main
tool is going to be a computer, which provides many benefits like online

glossaries and dictionaries.
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Ulitkin (2011, 1) proposes the following:
Two or three decades ago the work tools of a translator included a
typewriter and a collection of printed dictionaries, which are not
difficult to handle. However, as a result of incredibly rapid progress
in the field of electronic hardware and computer software,
nowadays an important component of any translator’s professional
competence is the technological one, which, first of all, assumes

skills in handling electronic resources and tools.

A good example of doing this translation on the internet is by using
wordreference which is very useful to check a word of whose meaning you are
not sure. Google translator is another useful tool; even though it does not
translate as well as we need for this project, it can provide an initial translation
that can then be improved by the translator. There are also electronic
dictionaries such as the English Language Dictionary, of Collins-Birmingham

University International Language Database.

One of the best wonderful tools is teachers who can help in this project,
especially those teachers who are translators, because they should have a
better idea of what word is available for this kind of text.

| also needed to find some interesting Spanish-language books that are related
to the topics in the chapter of the book “Lexical Acquisition” because | think in
that way | was able to understand more about the topic. Reading more about
the topic also helped me to have more technical vocabulary to use in my

translation.
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To conclude with the translation of the chapter, | analyzed all the techniques
used during this monograph project. | did this by keeping a journal where |
recorded all instances of the use of the techniques, difficulties when using them,

and the ways those difficulties were addressed.
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IV TRANSLATED TEXT

Adquisicion de léxico en los primeros afos escolares

Julie E. Dockrell y David Messer

Introduccion

Las primeras palabras de los nifios marcan el comienzo de un viaje Iéxico que
dura toda la vida. Durante este viaje, ellos pasan velozmente de aprendientes a
usuarios competentes del vocabulario. La aparente facilidad de este proceso ha
llevado a la sugerencia de que "el aprendizaje de vocabulario es un asunto
relativamente simple" (Plunkett y Wood en prensa). Sin embargo, adoptamos
una postura diferente. Argumentamos que la adquisicion léxica es un proceso
complejo y prolongado que involucra la integracion de conocimientos
fonoldgicos, semanticos, sintacticos y morfo-sintacticos con procesos
cognitivos y sociales. El conocimiento del vocabulario es un fuerte predictor del
éxito académico, y juega un papel central en el desarrollo cognitivo,
especialmente en relacion con la alfabetizacion y el aprendizaje (Cunningham y
Stanovich 1997; Stanovich y Cunningham 1993). El léxico es un campo
privilegiado para el estudio de la interaccidn entre el contexto y la cognicién, y
las formas en que esta interaccién cambia con el desarrollo. Abordamos estos
temas considerando los factores que juegan un papel en el desarrollo |éxico
temprano (Seccién 1), examinando las formas en que los diferentes
procedimientos de evaluacidén proporcionan perspectivas contrastantes de las
capacidades de los nifios (Seccién 2), teniendo en cuenta el soporte para el
aprendizaje de vocabulario en la escuela (Seccion 3), y los retos y las

dificultades tipicos del aprendizaje del vocabulario tardio (Seccion 4 y 5).
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1.1¢Qué es lo que hay que adquirir?

Cuando los nifios adquieren una nueva palabra, deben identificar el sonido en
el flujo del habla para codificar una representacion fonolégica y luego
establecer una asociacion entre la palabra y el mundo; en ultima instancia, se
desarrolla una representacion semantica para el nuevo término junto con el
conocimiento de sus caracteristicas morfo-sintacticas. Las representaciones
fonoldgicas imprecisas reducen la precision de las producciones léxicas de los
nifos y también pueden obstaculizar el establecimiento inicial de las
representaciones semanticas (seccion 4.1).

El aprendizaje de una nueva palabra también implica la formacion de enlaces
hacia un dominio conceptual. Un nifio debe aprender que "ovejas" denota una
serie especifica de animales, y que "feliz" denota una clase particular de
emociones. La clave para la adquisicion de léxico es la asociacién entre el
mundo, el significado y la forma. La cuestion de cdmo los nifios establecen una
asociacion  mundo-significado-forma ha sido objeto de numerosas
investigaciones (Bloom 2000). Muchos de los estudios implican que este es un
proceso simple, donde todo lo que se necesita es la seleccion del referente a
partir de una variedad de estimulos. Sin embargo una asociacién entre un
objeto o0 series de objetos y una forma es insuficiente por si sola para
desarrollar una representacién semantica; los nifios deben también integrar el
nuevo término con su Iéxico existente (Anglin 1993; Clark 2003; Dockrell y
Campbell 1986).

Hasta el momento no tenemos una comprensién clara de las formas en que el

aprendizaje de palabras en nifios pequenos difiere del aprendizaje de palabras
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en nifios mayores y adultos. Las respuestas a estas preguntas requieren
evaluaciones mas sofisticadas que las que comunmente se aplican con los
nifos mas pequefos. Las habilidades de aprendizaje de vocabulario de los
nifos mayores dependen tanto de la exposicion que reciben como de su

competencia cognitiva y linguistica.

1.2 La "asociaciéon rapida" y las limitaciones en la adquisicion temprana del

[éxico.

En estudios experimentales, los nifios pequenos adquieren informacion sobre
el significado de un término nuevo después de una sola exposicion de su uso
(Carey 1978; Heibeck y Markman 1987). Este proceso, a menudo descrito
como "asociacion rapida" o "aprendizaje incidental rapido" (Rice 1990), ha
llevado a los investigadores a centrarse en los factores cognitivos que
subyacen este tipo de aprendizaje (Markman1989; Markman y Hutchinson,
1984). Estas investigaciones generalmente implican el aprendizaje de palabras
en situaciones donde se hacen contrastes entre un objeto nombrado y otro sin
nombrar, y en las cuales el término nuevo se contrasta con un término
conocido. Una explicacion comun del éxito temprano de los nifios en estas
asociaciones es que las restricciones incorporadas limitan las hipotesis que los
ninos formulan (Golinkoff et al. 1994). Algunas de estas restricciones son
abandonadas con el tiempo, pero nunca se especifica cuando y por qué tales
restricciones dejan de operar. Clark (2003) presenta un analisis cuidadoso que
cuestiona la viabilidad de cada una de estas restricciones (véase también

Nelson 1988).
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Se han hecho varias propuestas sobre las restricciones en la asignacion de un
significado temprano, pero hay poco acuerdo sobre (1) de donde vienen, (2)
cuando empiezan a aplicarse y su duracion, y (3) porque son abandonadas.
(Clark 2003; 138).

La adquisiciéon tardia de vocabulario plantea nuevos retos para estas
discusiones. Gran parte del aprendizaje de vocabulario tardio implica términos
para entidades y relaciones que no son definibles mediante el uso de
mecanismos explicativos derivados de los estudios con los términos de
vocabulario concretos. Los nifios mas grandes se encuentran con palabras que
son abstractas, de baja frecuencia, del registro general o de registros
especificos, y que implican significados no literales (Nagy et al 1993; Nippold et
al. 1993). Ademas, no hay un conjunto unico de relaciones semanticas o una
sola estructura organizativa que sea adecuada para todo el lexicbn mental
(Miller y Fellbaum 1991). A medida que los nifios maduran, estos diferentes
aspectos de la representacion semantica se vuelven cada vez mas
importantes, pero la presencia de restricciones no permite explicarlos

facilmente (seccion 4.2).

1.3 Mas alla de las asociaciones rapidas y las restricciones.

Las distinciones conceptuales influyen en los significados de algunas palabras
(Soja et al. 1991). Sin embargo, cada vez hay mas pruebas de que, en algunos
campos léxicos, la construccion de categorias ocurre bajo una orientacion
linguistica (Bowerman y Choi 2003). Nifios de tan sélo 17 meses de edad

hablan sobre eventos espaciales de manera idiomatica (Choi y Bowerman
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1991) y también es evidente la presencia de pautas idiomaticas especificas en
la comprension (Choi et al., 1999). Estas diferencias son consistentes con las
formas en que las lenguas meta parten los campos semanticos. Por lo tanto,
las asociaciones palabra-mundo que los nifios empiezan a establecer son
sensibles a las propiedades semanticas y estadisticas de la lengua meta
(Bowerman y Choi 2003: 402). Como corolario, el input linguistico puede dirigir
las hipétesis de los nifios sobre la referencia meta de un nuevo término. Los
nifos preescolares expuestos a objetos etiquetados con una palabra nueva en
la que se describian los objetos como poseedores de propiedades tipicamente
asociadas con artefactos, generalizaron el término con base en las similitudes
en la forma. En contraste, cuando los mismos objetos fueron descritos
mediante vifietas en términos de propiedades asociadas con clases animadas,
los nifos extendieron las mismas etiquetas con base en similitudes tanto en
forma como en textura (Booth y Waxman, 2002). Estas diferencias en los
patrones de extension observados sélo pueden ser atribuidas a la informacion
conceptual de las vifietas, ya que los mismos objetos se presentaron en
ambas condiciones. Por lo tanto, las distinciones conceptuales que guian las
interpretaciones de nuevos términos son afectadas por el idioma que estan
aprendiendo y por las formas de presentar los nuevos términos.

El contexto social mas amplio es una fuente importante de informacion que
guia el aprendizaje de palabras y proporciona una gama de informacién mas
compleja que la que sugieren las restricciones.

La construccion de un vocabulario se fundamenta en escuchar palabras e
interpretar el significado de un término en un entorno especifico (pero véase

Hoff y Naigles 2002, para un reanalisis de la investigacion, que arroja dudas
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sobre la suficiencia de los enfoques sociales para el aprendizaje de palabras).
Los bebés de tan sbélo 18 meses de edad reunen de forma activa la
informacion social para guiar sus inferencias sobre el significado de palabras
(Bloom 2000) y este proceso continua siendo una fuente de informacion
importante acerca de los significados de términos nuevos a medida que los
nifos se van desarrollando (Clark y Wong 2002). Por ejemplo, los nifios
aprenden mejor un nuevo verbo si se introduce cuando el evento es inminente
y no cuando ya estad en curso (Tomasello y Kruger 1992). Esto apunta a la
importancia de la coincidencia en los tiempos de exposicion, que varia para
diferentes clases de palabras. También se refiere a la confianza de los nifos
pequefios en las intenciones de sus interlocutores (Baldwin 1991) y su
capacidad de comprender el conocimiento que otros poseen para guiar el

aprendizaje de palabras (Sabbagh y Baldwin 2001)

Otro problema con los estudios de asociacion rapida es que generalmente no
tienen en cuenta la manera en que se establecen las relaciones semanticas,
particularmente en el caso de términos abstractos. La vinculacién con un
referente observable no es lo Unico que hay que aprender del significado de
una palabra, ya que las palabras se refieren claramente a una serie de
entidades, sélo algunas de las cuales son observables. Asi lo demostré un
estudio de simulacion de aprendizaje de vocabulario (Gillette et. Al.,, 1999),
donde los adultos se presentaron con diferentes tipos de informacion linguistica
y no-linguistica sobre una interaccion madre-hijo que introdujo un sustantivo o
un verbo como palabra meta. Un factor clave en la exactitud de la identificacion
de la palabra meta era la "concrecion" o "abstraccion". Los autores interpretan

esto como que existe una ventaja para los sustantivos sobre los verbos en el
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vocabulario inicial de los nifios (Gillette et al 1999:. 154) y concluir que sélo se
puede identificar un numero limitado de sustantivos unicamente en términos de
referencia a sus contextos extra-linguisticos normales de uso (es decir,
"emparejamiento palabra-significado"); la identificacion de verbos, por el
contrario, también requiere la inspeccion de los contextos linguisticos normales
de uso ("emparejamiento enunciado-significado"). Estos hallazgos son
consistentes con el hecho de que la complejidad sintactica en el input parece

apoyar el aprendizaje del Iéxico (Hoff y Naigles 2002).

Los estudios de asociacién rapida arrojan luz sobre aspectos importantes de
las estrategias para el establecimiento de referencias iniciales, pero no logran
proporcionar una vision profunda sobre la naturaleza de las representaciones
semanticas y como éstas cambian con el tiempo. Las hipétesis iniciales de los
nifios sobre el significado de las palabras surgen de una serie de factores: las
estrategias cognitivas iniciales que se utilizan para limitar los posibles
referentes de una palabra, factores pragmaticos, el contexto extralinguistico y
las caracteristicas tipologicas del input linguistico.  Es de suma importancia
tomar en cuenta este conjunto de factores ya que, al aumentar la edad, el
vocabulario se vuelve a la vez mas extenso y detallado, y los nifios encuentran
la misma palabra en diferentes circunstancias. Para proporcionar descripciones
adecuadas de los procesos de adquisicion, también es importante tener en

cuenta la forma en que se evalua la competencia léxica.
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2. La evaluacion del vocabulario

Existe un consenso general de que los aumentos significativos del vocabulario
se producen en la infancia. Sin embargo, hay un debate considerable sobre el
tamano del vocabulario y la tasa de aprendizaje de "nuevos elementos Iéxicos"
(Anglin 1993). Las estimaciones del tamafno del vocabulario dependen de una
serie de factores, especificamente de los criterios para establecer que un nifio
"sabe" el significado de una palabra. Una distincion basica se puede hacer
entre las medidas de comprension y de produccion. Los nilos mas pequefos
tardan mas tiempo para establecer una representacion exacta de la produccion
(Clark 1993), y esta asimetria entre la produccion y la comprension parece ser
particularmente pronunciada para los verbos (Gillett et. Al 1999). Sin embargo,
las representaciones iniciales de la comprension pueden no ser detalladas v,
en algunos casos la comprension va retrasada con respecto al uso productivo
(Nelson, 1996: 306 a 307). A continuacion se revisan algunos de los problemas
de evaluacion del vocabulario infantil en desarrollo en relacién con la asimetria
entre comprension y produccion (Seccién 2.1), y se proponen métodos

alternativos para hacer frente a estas dificultades (seccién 2.2).
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2.1 Comprension y produccion en la evaluacion

Las medidas de comprension tienen como objetivo aprovechar las
representaciones semanticas de los nifios. Estas se pueden utilizar para
establecer los limites de la adquisicion del vocabulario tardio o las relaciones
dentro del campo semantico. Se necesita comprensién para el reconocimiento
de palabras y para proporcionar pautas para la produccion.

Clark (1993) sostiene que las representaciones de la comprension consisten
en un patrén acustico al que los nifilos afiaden progresivamente mas
informacion; por lo tanto, uno de los aspectos de la comprension en el
desarrollo del vocabulario es considerar la forma en que la informacion se
asocia con el patron acustico (Seccion 4.1). Las medidas de comprensién
tienen el potencial de contribuir a nuestra comprension de las estructuras
semanticas.

La produccién adecuada se basa en una amplia gama de habilidades de
comprension incluyendo la seleccidn de la representacion semantica apropiada
para el item, para la representacion fonoldgica, y para el uso de la palabra en
una forma adecuada al contexto linguistico adecuado. Se ha estimado que las
medidas del tamafio de vocabulario pueden subestimar lo que el nifio sabe en
realidad (Dapretto y Bjork 2000), porque tales medidas se apoyan en la
precision fonoldgica ademas del conocimiento semantico y gramatical.

Ademas, cuando se considera la produccion, es importante tomar en cuenta
que los nifios practican nuevas palabras antes de la creacion de
representaciones semanticas detalladas y precisas (Clark 2003; Nelson 1996) y
hay situaciones en que las palabras pueden ser producidas con poca o ninguna

comprension de su significado. En efecto, se argumenta que, para términos
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abstractos, los nifios inicialmente participan en el "uso sin significado" en

contextos especificos (Levy y Nelson 1994; Nelson 1996).

La produccidén también es vulnerable a otras exigencias de la tarea. Podria
haber una variedad de etiquetas alternativas y aceptables para un elemento o
acciéon. Un nifio puede etiquetar la imagen de un perro como "perro", pero "can"
o "animal" son igualmente correctos. Las acciones pueden ser etiquetadas con
verbos en general para todo uso, tales como "hacer", y si bien estos son menos
precisos que los verbos especificos, a menudo son producciones aceptables.
Por lo tanto, es pertinente tomar en cuenta el contexto pragmatico para evaluar
los tipos de elementos Iéxicos que los nifios producen y esto es especialmente
evidente en las conversaciones. No obstante, es posible considerar la
capacidad de producir una palabra en el contexto apropiado como el "estandar
de oro" del conocimiento Iéxico, y ver los errores de produccion como
instancias reveladoras de las representaciones semanticas de un nifio (Braisby
y Dockrell 1999; McGregor y Waxman 1998). Como describimos a
continuacion, el conocimiento del vocabulario se puede evaluar de muchas
formas con el fin de que los datos de comprensién y produccion ofrezcan

puntos de vista complementarios sobre las representaciones |éxicas.
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2.2 Métodos alternativos de investigacion del conocimiento de las palabras.

Una forma tipica de medicion de conocimiento de las palabras es por medio de
un formato de opcion multiple, en la que el nifio selecciona una imagen para
una palabra meta de entre varias fotografias (para nifios pequefos) o palabras
escritas (para nifios mayores). Estos procedimientos son problematicos, ya que
estan abiertos a adivinar el uso de estrategias no linguisticas para identificar
items, en particular cuando no hay un criterio claro para la seleccion de los
distractores (Anglin 1993).

También es el caso que las opciones presentadas a los nifios en estas tareas
pueden no proporcionar informacion util sobre la naturaleza de sus
representaciones semanticas. Desde 1942, Cronbach sefald la necesidad de
determinar de forma completa la comprensién que los aprendientes tienen de
una palabra. Las tareas de comprension de opcion multiple dan una vision
"plana" del vocabulario, como si todas las palabras fuesen igualmente
conocidas o desconocidas en el mismo nivel. Tales medidas pueden ser vistas
como "inutiles en el mejor de los casos y peligrosas en el peor" (Kameenui et al
1987: 138). Idealmente, el conocimiento de las palabras debe ser evaluado
usando distintas mediciones (Beck y McKeown 1991), y éstas deben tener en
cuenta tanto la calidad como la cantidad del conocimiento Iéxico de los nifios.
Las definiciones son una manera de evaluar el conocimiento explicito de los
nifos acerca de los atributos semanticos de una palabra. Antes de la edad de
siete anos, las definiciones de los nifilos son simples, y tienden a centrarse en
la informacién perceptual o funcional (Benelli et al 1988; Storck y Looft 1973),

carente de términos superordinados (Watson 1995). Por el contrario, los nifios
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mayores producen definiciones que son mas precisas, incluyendo informacién
social convencional (Benelli et al.,, 1988), y se refieren cada vez mas a los
términos superordinados (Curtis 1987; Snow 1990, Watson 1995). En conjunto,
esta investigacion apunta a un aumento en el contenido semantico y la forma
sintactica en varias clases de palabras. Curiosamente, los nifios generalmente
proporcionan definiciones de mayor calidad para los sustantivos que para los
verbos y adjetivos, y para las raices y los compuestos que para las palabras
morfolégicamente declinadas o derivadas (Anglin 1993; Johnson y Anglin
1995). Por lo tanto, las definiciones proporcionan una herramienta
potencialmente poderosa de investigacion, ya que evaluan las
representaciones semanticas, demuestran el progreso del desarrollo, y
muestran los efectos de clase de palabras. Sin embargo, las definiciones le
imponen al sujeto una pesada carga cognitiva. La comprension inicial de una
entrada léxica es implicita y hay dificultades significativas en la expresién de
este conocimiento. Por lo tanto, las definiciones requieren de conciencia
metalinguistica y dependen de otras habilidades linguisticas mas alla del
conocimiento del lexicon mental. Con la edad, los nifios hacen un mayor uso
del analisis morfoldgico en el procesamiento de vocabulario desconocido, un
proceso descrito como solucién del problema morfolégico (Anglin 1993). Puede
parecer que el nino ha aprendido algunas palabras, pero en realidad, el nifio
puede haber construido un significado a partir de la informacién morfoldgica
(Ravid, este volumen). Es posible observar procesos generales similares en la
habilidad creciente de los nifios de utilizar explicitamente palabras para
expresar sus ideas sobre otros ambitos como la ciencia (Karmiloff - Smith 1992;

Pino y Messer 1998, 2003).
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Otros intentos de aplicar técnicas que aprovechan diversos aspectos de
conocimiento del vocabulario se han limitado generalmente a una prueba de
eficacia de pequefia escala en estudios experimentales (por ejemplo, Jenkins
et al 1984; McKeown et al 1985; Nagy et al 1985). Estos enfoques a menudo se
han usado para investigar la amplitud de las representaciones semanticas de
los nifios, incluyendo el conocimiento de antonimos, sindnimos e hipdnimos
relevantes (Heibeck y Markman 1987); los atributos semanticos de palabras
(Funnell et al, en dictamen); e inferencias de los nifios acerca de las
dimensiones categoricas de nuevos elementos léxicos (Keil 1983). En conjunto,
los diferentes métodos de medicidén del vocabulario indican que el conocimiento
de palabras se necesita definir a lo largo de un continuum que implica varias
dimensiones (seccion 3.1); evaluar el vocabulario de un nifio significa
especificar dénde a lo largo del continuum se encuentra un elemento léxico
particular en relacion con cada dimensién.

El contexto también proporciona a los nifios pistas para inferir significado de las
palabras. Por ejemplo, Rudel et. al. (1980) pidieron a nifios de edades
comprendidas entre los 5 y 11 afios generar sustantivos en cuatro condiciones
diferentes: denominacién de dibujos, definicibn de sustantivos, completar
frases, y nombrar al tocar. La actuacion de los nifios no varié en todos los
contextos, pero a los ninos mas pequenos se les facilitd completar enunciados
y nombrar al tocar, mientras que la definicidon de sustantivos fue la mas dificil
para ellos. Estos datos sustentan la postura de que una vez que el
conocimiento esta plenamente establecido, las respuestas de los nifios
dependen menos de la tarea y son menos vulnerables al contexto (seccién

4.2).
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Las tareas en linea ofrecen nuevas formas de evaluar las representaciones
léxicas, en particular la organizacion y enlaces que estan presentes entre los
items Iéxicos. Las tareas en linea involucran procesos no conscientes en gran
medida automaticos y pueden, por lo tanto, ser menos vulnerables al
conocimiento metalinguistico. Las tareas simples de denominacion de
imagenes demuestran que el acceso al léxico se vuelve mas rapido a medida
que aumenta la edad y se relaciona con la frecuencia de palabras y la edad de
adquisicién. La presencia de una palabra hablada semanticamente relacionada
también aumenta la latencia de nomenclatura, mientras que la presencia de
una palabra corta relacionada fonolégicamente poco antes de la produccion
disminuira la latencia de nomenclatura (Jerger et al., 2002). Por lo tanto, las
palabras que son similares en significado interfieren con la busqueda, mientras
que palabras similares en forma fonoldgica facilitan la denominacion. Tales
resultados podrian proporcionar informacién sobre las conexiones entre
elementos en el lexicon mental.

En resumen, la naturaleza del protocolo de evaluacién es fundamental para las
conclusiones que extraemos acerca de las habilidades de los nifios y de las
representaciones que ellos desarrollan. A medida que los niflos se van
desarrollando, se pueden usar una serie de técnicas para estudiar la
adquisicién de vocabulario. Nuestra postura es que, cuando se consideran
diferentes dimensiones de conocimiento Iéxico, emerge una imagen
multifacética de desarrollo del vocabulario. Estos perfiles Iéxicos también
pueden proporcionar informacion importante sobre cédmo el apoyo del contexto

y la cognicion sustentan las representaciones.
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3. Desarrollo Iéxico durante la vida escolar.

Al final del periodo preescolar, los niflos poseen una serie de procesos
cognitivos, linguisticos y sociales que sustentan el aprendizaje del vocabulario.
Ademas, el nifio de 6 afos promedio conoce cerca de 10.000 palabras (Anglin
1993) que le brindan una base para ampliar su vocabulario y "aprovechar con
eficacia un contexto social rico en informacion en el que se produce el
aprendizaje de palabras" (Baldwin y Moisés 2001: 318). Sin embargo, queda
mucho vocabulario por aprender; los nifos de seis afios de edad poseen 1/6
parte de las palabras que conoceran para el final de su educacion formal
(Bloom 2000: 12); y no todos los nifios tienen las herramientas necesarias para
llevar a cabo esta tarea (Seccion 5). La tasa de crecimiento del vocabulario
difiere significativamente entre los nifios, y los que tienen un vocabulario amplio
adquieren mas rapido nuevas palabras que los que tienen menos vocabulario

(Elley 1989; Leung y Pikulski 1990).

3.1 El Input de la lengua oral

La cantidad y la naturaleza del input linguistico que los nifios reciben tienen un
impacto en el desarrollo posterior de su lexicon mental (Hart y Risley 1992,
1995; Hoff y Naigles 2002). La relacion entre el input y la adquisicion permea
toda una gama de situaciones, incluyendo la adquisicién bilingue (Pearson et.
Al., 1997). Los tipos de elementos léxicos que los padres utilizan juegan un
papel importante, y para algunos nifios la oportunidad ambiental para

desarrollar el vocabulario es menos abundante que para otros (Weizman y
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Snow 2001). Este es un factor importante en el rendimiento escolar: la
evaluacion del vocabulario en primeros grados de la primaria predice mas del
30 % de la comprension lectora del segundo grado de preparatoria
(Cunnungham y Stanovich 1997). Por lo tanto, para los nifios procedentes de
entornos familiares con menos educacion, la exposicion a la lengua en
contextos educativos es de importancia capital.

A medida que los nifios se desarrollan a través de los afos escolares, se
encuentran con nuevas palabras en contextos educativos y de ocio. La
adquisicién de léxico se puede apoyar explicitamente, en forma de instruccion
directa o por el uso del diccionario, o incidentalmente, en varios tipos de
exposiciones y contextos. Poco tiempo se le dedica a la instruccion de
vocabulario en las escuelas (Graves 1986, 1987; Nagy y Herman, 1987). Por
otra parte, los diccionarios no son adecuados para los nifios mas pequefos y
las definiciones que proporcionan no siempre son faciles de entender, incluso
por los nifios de mayor edad (Scott y Nagy 1997); gran parte de la exposicidon a
vocabulario de los nifios en edad escolar tiende a producirse incidentalmente. A
los nifios no siempre se les da la oportunidad de construir un vocabulario
amplio en los primeros afos escolares. Los resultados de  estudios
longitudinales indican que las ganancias en habilidades del lenguaje receptivo y
expresivo se producen como resultado de la asistencia a guarderias de buena
calidad (McCartney et. Al. 1985). Sin embargo, el entorno preescolar suele no
ser un buen ambiente para el aprendizaje de vocabulario (McCathren

et.al.1995).

36



Al igual que con los nifios mas pequefios (Seccion 1), el contexto linguistico
donde los nifios se encuentran con nuevas palabras influye en las
representaciones semanticas resultantes. En un estudio de 130 nifios de entre
cinco y seis afios de edad que duro seis semanas, Ralli (1999) recopilé datos
de referencia sobre el conocimiento del vocabulario de nifios expuestos al
nuevo elemento de vocabulario en una de cinco condiciones: (i) la repeticién de
la palabra desconocida, (ii) una definicién ostensible, (iii) la introduccion de una
palabra usando un contraste léxico, (iv) una definicion que incluia una
descripcion del item, y (v) una condicion sin exposicion. La semana siguiente
los nifios escucharon una historia que incluia "la nueva palabra", y se evaluaron
sus conocimientos del tema en una variedad de tareas. Tanto el grupo de
contraste léxico como el grupo de definicidbn desarrollaron detalladamente los
términos nuevos. El grupo de definicidn descriptiva tenia el conocimiento mas
detallado y este conocimiento se mantuvo a través del tiempo. Ralli encontrd
también que el desempefio de los nifios varié en funcién de la medida utilizada
para evaluar el conocimiento de las palabras: todos los grupos tuvieron un
buen desempefo en la medida de comprension, pero sélo aquellos grupos de
definicion y contraste Iéxico proporcionaron informacién categérica sobre los
nuevos términos y los utilizaron en la produccion durante una tarea de
narracion de historias. El grupo de repeticion y el de control no se diferenciaron,
y ambos se desempefiaron mal en las tareas semanticamente mas exigentes.
Estos hallazgos destacan la importancia de los tipos de exposiciones que los
nifos normalmente reciben en las escuelas e indican que las definiciones
orales informales proporcionan a los nifios conocimientos duraderos sobre los

nuevos elementos léxicos.
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El aprendizaje de palabras se ha examinado en otros contextos, como cuando
los maestros les leen a los nifios (Elley 1989; Penno et al 2002). Como
demostré el estudio de Ralli (1999), resaltar explicitamente el significado de las
palabras (Penno et al 2002) vy la instruccion directa (Stahl y Fairbanks 1986)
facilitan la adquisicion de vocabulario. La adquisicion de vocabulario también se
facilita si los nifios participan activamente en una historia en lugar de
simplemente escuchar una ,buena“ lectura. (Elley 1989). La lectura interactiva
facilita la adquisicion de vocabulario en nifios de seis y ocho afos de edad
(Brabham y Lynch - Brown 2002).

La instruccion explicita de vocabulario no siempre se da (Carlisle et. al. 2000).
Las observaciones en las clases de ciencias de 4° y 8° grado indican que los
profesores rara vez ofrecen instruccién de vocabulario formal sobre palabras
desconocidas. Estos resultados se corroboraron en estudios con nifilos mas
pequefios. Best (2003) observd clases de ciencias para nifios de cinco y seis
afios de edad. Los maestros también clasificaron el vocabulario utilizado en
estas lecciones a lo largo de una escala de conocido a desconocido en la
comprension y la produccién. No hubo ensefanza explicita de vocabulario,
pero se encontraron mejoras sutiles en la manera de presentar nuevos
términos. Los profesores usaban una combinacion de claves linguisticas y no
verbales que discriminaban entre los elementos que se consideraban nuevos y
los que se creian familiares. La ensefianza explicita del significado de las
palabras por consiguiente puede explicar sélo una cantidad limitada del

aprendizaje de palabras en el salon de clase.
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3.2 El input de la lengua escrita

Una vez que los niflos comienzan la escolaridad formal, el lenguaje escrito se
vuelve cada vez mas importante para el aprendizaje del idioma en general y
especificamente del vocabulario (Nagy et al 1985; Ravid este volumen;
Sternberg y Powell 1983; Tolchinsky, este volumen). Hay pruebas de que las
palabras se aprenden en mas o menos en el mismo orden en las escuelas,
aunque la tasa de desarrollo se determina por el vocabulario inicial de la
primera palabra de un nifo (Biemiller y Slonim 2001). Algunas estimaciones
indican que los nifios de diez afos pueden estar expuestos a un maximo de un
millon de palabras de texto en un ano, entre el 15% y el 50% de las cuales
pueden ser desconocidas.

La habilidad de aprender palabras a partir de los textos escritos aumenta con la
edad. Los nifos que saben mas palabras son mejores en comprensién de
lectura que los nifios con poco vocabulario (Nagy y Herman, 1987; Nagy et al
1985; Sternberg 1987) y los buenos lectores desarrollan un vocabulario mas
amplio que los que leen poco (Carnine et al 1984; Nagy et al. 1985). Los
estudios que han investigado el aprendizaje de palabras a partir de textos
escritos han manipulado los tipos de exposicién, la tasa de vocabulario
proporcionado a los participantes, cdmo se evalua el aprendizaje de palabras, y
las caracteristicas de los participantes. Swanborn & de Glopper (1999) llevaron
a cabo un metaanalisis de 20 experimentos de aprendizaje incidental de
palabras durante la lectura normal; la atencion de los estudiantes no se dirigio a
la informacién lexical y habia una sola exposicion del elemento destino.
Encontraron una variacion sustancial en los resultados; los métodos de
evaluacion sensibles al aprendizaje parcial de palabras mostraron mayores
ganancias en el aprendizaje de palabras y los alumnos aprendieron mas
palabras cuando la relacion entre el texto y las palabras en estudio fue mayor
(Swanborn y de Glopper 1999: 277), sin embargo, la tasa media del
aprendizaje de la palabra incidental fue baja. ;Pueden los nifios y jovenes ser
sensibilizados a la clave de términos desconocidos y ser entrenados a usar
contexto de manera efectiva? Probablemente si (Fukkink y de Glopper 1998).
La exposicion a nuevas palabras, orales y escritas, en las escuelas ofrece una

importante fuente de adquisicion tardia de vocabulario.
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4. Los retos del aprendizaje tardio de vocabulario

La primera exposicién de palabras proporciona las bases para el desarrollo de
una representacion semantica de un término, pero el input siempre es
insuficiente para establecer el significado, y el aprendizaje no es inevitable. En
esta seccion consideramos la manera en que la forma fonologica y la

complejidad semantica y morfoldgica influyen en el aprendizaje de palabras.

4.1 Procesos fonoldgicos en la adquisicion del Iéxico

Como se sefald anteriormente, la habilidad de los nifios para establecer una
representacion fonoldgica inicial es fundamental para el desarrollo de las
representaciones semanticas subsecuentes. Durante la infancia temprana y
media hay una estrecha relacién entre la capacidad de los nifios ‘para retener
nueva informacién fonoldgica por periodos cortos de tiempo y sus
conocimientos del vocabulario (Gathercole y Adams 1994; Gathercole y
Baddeley, 1989). La naturaleza de la relacion entre el vocabulario y las tareas
de memoria fonoldgica es un tema de debate. La sensibilidad fonolégica puede
mejorar la adquisicion de palabras fonoldégicamente desconocidas (Bowey
1996, 2001; de Jong et al 2000), Sin embargo, la conciencia fonolégica como
tal no puede ser independiente de la habilidad del lenguaje oral (Cooper et al
2002); es decir, los nifios con un vocabulario mas amplio construyen
representaciones fonolégicas mas detalladas y por lo tanto pueden ser mas
exitosos en las tareas fonoldgicas. El papel de las regularidades fonoldgicas en
la adquisicion del léxico indica que las secuencias de sonidos comunes se
aprenden con mayor rapidez que las secuencias de sonido raros, y que el
aprendizaje de palabras de los nifios mayores (entre 10 y 11 nifios de edad)
continia siendo influenciado por caracteristicas fonotacticas (Storkel 2001;
Storkel y Rogers 2000).
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Los nifos mayores utilizan su vocabulario receptivo como un andamio para
ayudar en la codificacién y recuperacion de no-palabras con las caracteristicas
de palabras parecidas. Cuando los nifios de cuatro anos de edad son
expuestos a sonidos de palabras similares después de que habian escuchado
una palabra original, su produccién de items mejoré (Demke et al., 2002). La
exposicion después del aprendizaje ayudo a mantener las huellas fonologicas
de las nuevas palabras en la memoria de trabajo, lo que lleva a
representaciones mas duraderas a largo plazo (Seccion 3.1). Las nuevas
palabras con muchos sindnimos fonoldgicos (palabras fonoldgicamente
similares en competencia), después, se deben aprender con mayor rapidez que
aquellas que tienen un menor numero de sindénimos fonoldgicos (Metsala
1999).

La informacion fonolégica por si sola no es suficiente para establecer una
asociacion Iéxica. Por ejemplo, la memoria fonoldgica predice la adquisicion de
items |éxicos que se enseflan de manera explicita, pero no la adquisicion de los
items introducidos de manera incidental (Michas y Henry 1994). Esto es
consistente con estudios que muestran que la habilidad de los nifios en edad
escolar para adquirir el significado de términos complejos cientificos se vio
limitada por dificultades para establecer representaciones semanticas de los
nuevos términos. No se encontrd ninguna relacion entre la memoria fonoldgica
y los patrones de adquisicion para la comprension, produccién o evaluaciones

de conocimiento de dominio mas amplio (Braisby et al., 2001).

4.2 Factores semanticos en la adquisicion léxica

Anteriormente se sefalaron algunos de los temas sobre la adquisicion vy
evaluacién de representaciones semanticas (Seccién 3). En esta seccién
consideramos la forma en que la adquisicion de las representaciones
semanticas continia presentando desafios mas alla de los primeros anos de
los nifios. Varios estudios han senalado las dificultades que los nifios
experimentan en el desarrollo de los significados de términos relacionales y
términos mentales (Nelson 1996). En los casos donde no hay una relacién
obvia entre un término y sus posibles significados, el desarrollo de las
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representaciones semanticas es dificil y prolongado. Las representaciones
semanticas de los objetos también cambian con el desarrollo.

La complejidad de estos procesos se ilustra con un estudio de los nombres de
objetos y el conocimiento del objeto en 288 nifios entre las edades de 3, 7 y 11
en relacién con cuatro categorias diferentes de objetos — implementos, frutas,
verduras, y vehiculos (Funnell et. al. presentd). Se encontré que el desempefio
de los nifios de 6 afios es distinto del de los menores de esta edad. Para los
nilos mas jovenes, su capacidad para nombrar superd sus conocimientos del
objeto, mientras que el fendmeno inverso se registré en los nifios de mas edad
lo que indica que el conocimiento de los nifios mayores de 6 afos tiene una
base mas conceptual. Estas diferencias en el desempefo variaron entre las
categorias. Funnel et al., argumentan que los nifios mayores suelen desarrollar
sus conocimientos de nuevos objetos en contextos donde el objeto no esta
presente. Por lo tanto, un nifo mayor puede tener una rica representacion
semantica para la palabra "yate", pero ser incapaz de nombrar con precisiéon

una imagen de un yate.

La existencia de cambios en el estado de representacion de elementos Iéxicos
también es sustentada por un estudio realizado por Keil y Batterman (1984).
Les presentaron descripciones verbales a nifios y luego les pidieron juzgar si
un término en particular, como "ladrén" o "isla", se podria aplicar a la
descripcion. Una descripcion contenia informacion caracteristica y la otra
descripcion contenia rasgos definitorios. Hubo un énfasis en los rasgos
caracteristicos durante el periodo preescolar avanzando, lo cual cambié hacia
un énfasis en la definicion de las caracteristicas a la edad de 9 anos. Este
cambio de ejemplares individuales a definicion de caracteristicas ocurre a
diferentes edades para diferentes palabras, lo que sugiere que la experiencia y
la familiaridad juegan un papel central en la evoluciéon de la comprension de
términos de los nifos. La naturaleza de estos cambios depende de los

dominios semanticos en cuestion.
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Las palabras que representan muchos significados también plantean desafios.
Los nifios de preescolar entienden el significado primario de las palabras
polisémicas, pero adquieren significados secundarios gradualmente durante los
afios siguientes. (Durkin et al 1985). Esto es consistente con el trabajo mas
reciente, donde los significados de nivel mas bajo se dominan rapidamente
mientras los de nivel alto muestran un perfil mas prolongado de desarrollo
(Booth y Hall 1995). Del mismo modo, la superposicion entre las propiedades
fisicas y psicolégicas (como dulce, duro) se logra particularmente con maestria
y solamente en la adolescencia (Schecter y Broughton, 1991). Estos estudios
demuestran que cuando el sistema cognitivo recibe mas carga derivada de la
complejidad de las representaciones semanticas, la adquisicion de Iéxico es un

asunto mas prolongado.

4.3 Factores morfolégicos en la adquisicion Iéxica

La complejidad estructural de las formas de la palabra también influye en la
adquisicién de vocabulario en los nifios. La combinacion se produce cuando se
combinan dos 0 mas raices de palabras para crear una nueva palabra. Los
ninos relativamente jovenes saben mucho acerca de las reglas de
combinacion, sin embargo, este conocimiento parece estar restringido a
combinaciones morfolégicamente mas simples (Clark y Berman, 1987).
Morfolégicamente los términos mas complejos también tardan mas en
adquirirse. Anglin (1993) estudid las definiciones de los nifios de cuatro
relaciones morfoldgicas diferentes - palabras declinadas, palabras derivadas,
compuestos literales y modismos. Los participantes expertos en palabras
parecen ser particularmente buenos con combinaciones literales y podrian
utilizar el conocimiento derivativo para inferir el significado de nuevas palabras
(Freyd y Baron, 1982). La capacidad de utilizar morfologia derivativa parece ser
"un desarrollo bastante gradual que se extiende a lo largo de los afos de la
escuela" (Anglin, 1993: 33). Esta capacidad de ,solucién de problema
morfolégico® esta influenciada por dos factores, el conocimiento de las raices
de palabras y la productividad del sufijo (Bertram et. Al. 2000).
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5. Dificultades en el aprendizaje del vocabulario

Hemos visto que los factores fonoldgicos y semanticos tiene un impacto en el
aprendizaje tardio de vocabulario. Los estudios de los nifios con dificultades en
la adquisicién del vocabulario; (Dollaghan 1987; Rice et.al. 1990; y Woodsmall
1988) ofrecen una prueba mas de cémo estos factores pueden tener un
impacto en el desarrollo Iéxico. Los problemas identificados pueden ser
atribuibles a dificultades, ya sea con el proceso de adquisicion en si, o
relacionadas con un fracaso en la consolidacién y retencion de la informacion
en el léxicon mental. En las tres secciones siguientes se considera la evidencia

que sustenta estos diferentes puntos de vista.

5.1 Nifios con dificultades de lenguaje

Los nifios con Trastorno Especifico del Desarrollo del Lenguaje (TEDL,
Specific Language Impairment en inglés) tienen habilidades de lenguaje por
debajo del nivel que se esperaria con base en sus habilidades no verbales, y
su nivel de lenguaje no es atribuible a la audicion o a discapacidades
neuroldgicas (Bishop 1997). Los problemas que estos nifios enfrentan para
comprender y utilizar el lenguaje son muy variados, y hasta ahora no hay un
acuerdo generalizado tipolégicamente de la condicion. Dada la naturaleza
variada de estos problemas de lenguaje de los nifios, es significativo que
muchos parecen tener dificultades con la adquisicion de nuevas palabras
(dollaghan 1987).

Rice (1990) ejemplifica bien los problemas con la adquisicion léxica que
enfrentan los nifos con TEDL. Ella y sus colegas usaron una historia
presentada a través de la television, la cual incluyd palabras nuevas, y
evaluaron la adquisicion Iéxica por medio de una prueba de comprension. El
desempeno de los nifios con TEDL se compard con sus compafieros de la
misma edad cronolégica (EC, chronological age en inglés) y Longitud Media de
Expresion (LME, mean lenght of utterance en inglés). El desempefio de los
ninos de 5 anos de edad con TEDL fue menor que el de los controles de
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emparejamiento de EC y LME en tareas de comprension. Rice et. al. (1994)
reportan que los nifios con TEDL, a diferencia de sus comparferos con CE y
LME, no lograron adquirir palabras después de 3 exposiciones, pero al igual

que sus companeros tuvieron éxito después de 10 exposiciones.

Por lo tanto, los nifios con TEDL tienen una mayor dificultad que sus
companeros en la adquisicion de nuevas palabras y verbos que plantean
problemas especificos (Kelly 1997; Windfuhr et al 2002). Al parecer, algunos
ninos con TEDL son menos capaces de hacer uso de la asociacion palabra -
mundo. Es probable que esto haga dificil y prolongado un mayor desarrollo del
sistema del lenguaje durante la edad preescolar y escolar. Las razones por las
que estos nifios tienen dificultades con la adquisicion lexical aun no se
entienden. En las siguientes dos secciones consideramos los resultados que
sugieren que los problemas con entradas léxicas podrian ser resultado de

representaciones fonologicas y semanticas inadecuadas.

5.2 La adquisicion de Iéxico y las representaciones fonoldgicas

La capacidad de nombrar imagenes se puede utilizar como una evaluacion
basica de que un elemento léxico se ha adquirido (Seccion 2). Los nifios con
dificultades de alfabetizacion cometen mas errores en las tareas de
nombramiento de imagenes discretas que los lectores calificados (Scarborough
1989;.. Snowling et al 1988) ;Por qué deberia haber este vinculo entre la
adquisicion Iéxica y habilidades de alfabetizacion? Se ha demostrado que las
representaciones fonoldégicas inadecuadas e imprecisas hacen que sea mas
dificil de aprender la asociacién entre grafemas y fonemas (Snowling et al
1988;.. Swan y Goswami 1997). La evidencia de representaciones fonoldgicas
imprecisa o "borrosa" se proporciona en estos estudios por un alto rango de
errores fonoldgicos al nombrar, mas errores de nombres con palabras largas
que con las mas cortas, y la ocurrencia de errores de nombres en comparaciéon

con los niflos con capacidades semanticas similares.
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Por lo tanto, la falta de adquisicién de especificaciones fonoldgicas completas
de las palabras en el Iéxicon mental parece tener consecuencias que van mas
alla de la dificultad para la comunicacion oral. Las puntuaciones bajas en las
tareas de conciencia fonoldgica y en las evaluaciones de memoria a corto plazo
fonoldgico implican que la percepcidon y el almacenamiento de la informacion
fonoldgica son las causas de las dificultades de los nifios. En otras palabras,
las limitaciones de procesamiento de la informacion interactuian con la
exposicion a informacion externa para influir en la adquisicion de Iéxico, y esto

tiene consecuencias importantes para el desarrollo.

5.3 Adquisicion de Iéxico y representaciones semanticas

Los nifios con dificultades para encontrar palabras (DEPs, word finding
difficulties en inglés) (German 1984) son capaces, al escuchar una palabra, de
identificar la imagen apropiada en una prueba de comprension, pero a veces
son incapaces de producir la misma palabra espontaneamente durante el
discurso o cuando se presenta con una imagen del objeto. Incluso cuando
producen la palabra adecuada, muchas veces tienen un mayor tiempo de
respuesta que los nifos de la misma edad cronologica o hablantes de otro
idioma (Dockrell et. Al., 2001). Una serie de estudios apoya la opinién de que
las DEPs son una consecuencia de representaciones semanticas inadecuadas
o incompletas (Kail y Leonard 1986). Los nifios de siete afios de edad con
problemas de dificultades para encontrar palabras (DEPs) dieron definiciones
menos precisas de nombres de objetos que los grupos de control y
proporcionaron un menor numero de rasgos semanticos en sus definiciones
(Dockrell et al., 2003). Cuando los nifios usan verbos, hacen un mayor uso de
todos los verbos generales y escogen opciones inadecuadas de otros dominios
semanticos (Dockrell et al., 2001). Los nifios con dificultades para encontrar
palabras (DEPs) también tienen un mal desempefo en las pruebas en que se
les pide que mencionen tantos elementos como sea posible que correspondan

a un elemento identificado. (Messer et. al., en prensa).
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Los problemas de estos nifios para acceder a un nombre de un elemento se
pueden atribuir a alguna falla en la adquisicion de representaciones
semanticas. La investigacion sobre un grupo relacionado de nifios refuerza esta
interpretacion. Los estudios realizados por Nation, Snowling, y sus colegas
identificaron un grupo de nifios que ellos llamaron "de comprension escasa".
Los nifios de 10 afios de edad con estas caracteristicas tienen dificultades para
hacer uso de la informacion semantica cuando leen (Nation y Snowling 1998).
También tienden a ser mas lentos y menos precisos en la nomenclatura de
imagenes que sus companeros (Nation. Et. Al 2001). Sin embargo, los nifios
tienen un desempefio relativamente bueno en las tareas fonoldgicas y en la
decodificacion durante la lectura. Esto sugiere que las representaciones
fonoldgicas inadecuadas de palabras no son la causa de sus dificultades. En
cambio, sus problemas pueden atribuirse, de acuerdo con Nation y Snowling
(1999) a las representaciones semanticas inadecuadas. En consecuencia, en
este grupo de nifos, al igual que en los nifios con DEPs, parece que la
alteracién de la adquisicion del léxico lleva a dificultades para procesar
informacion donde el conocimiento de las relaciones semanticas podria ayudar

a los nifos a ser mas eficientes y mas precisos.

Estos estudios sugieren que el desarrollo de los nifios se pone en riesgo por los
impedimentos que implica la adquisicidon de léxico. Los estudios también
sugieren que estos efectos pueden ocurrir en subcomponentes del proceso de

adquisicion del Iéxico que involucran informacién fonoldgica y semantica.
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5.4 Resumen

En esta seccion se han tratado las dificultades en la adquisicidn de Iéxico; se
ha brindado informacién sobre el desarrollo de los nifios con discapacidad,
sobre los niflos normales, y acerca de los modelos de adquisicion léxica. Los
nifos con TEDL tienen menos probabilidad que sus compafieros de la misma
edad e idioma de ser capaces de seleccionar el referente de las palabras que
han escuchado previamente en un contexto apropiado. Estos no son los unicos
problemas que podrian retrasar directamente el desarrollo del vocabulario; la
presencia de un léxico pobre también puede afectar aun mas la adquisicion de
léxico (Seccion 3). Las nuevas palabras pueden ser mas dificiles de integrar en
una red léxica menos sofisticada. Otros estudios sobre el proceso de
nombramiento indican que hay niflos que tienen empobrecida la informacion
fonoldgica o semantica en su léxicon mental. Los resultados llaman la atencién
sobre las consecuencias generales de la incapacidad de adquirir
representaciones estables de una palabra, y plantean interrogantes sobre los
mecanismos responsables de estas dificultades. Los resultados también
apuntan a la vulnerabilidad de los componentes especificos de adquisicién de

[éxico.

6. Conclusiones

En este capitulo se consideraron las formas en que el contexto y los factores
cognitivos apoyan el aprendizaje del léxico tardio. El aprendizaje de las
palabras a veces se ha visto como una simple vinculacion de palabra por
palabra que se establece principalmente a través del acceso a un contexto
extralinguistico. Pero tal punto de vista no tiene en cuenta la gama de factores
que tienen un efecto y que juegan un papel en la adquisicion. Estos incluyen el
contexto social mas general de la situacion, la informacion linguistica
suministrada con la nueva palabra, la sofisticacion del lexicon mental existente
en los nifios y la capacidad de los nifios de detectar y retener informacion
relevante a partir de la exposicion a la nueva palabra. La perspectiva simplista
de la adquisicion tampoco toma en cuenta la naturaleza y los tipos de

informacion del 1éxico que los nifios adquieren y por consiguiente soslaya la
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necesidad de una serie de evaluaciones para entender completamente la

naturaleza del proceso de adquisicion.

A medida que los nifilos progresan a través de los afos escolares, es evidente
que la creciente sofisticacion del lexicbn mental les permite adquirir nuevas
palabras mas facilmente y con menos necesidad de apoyo contextual. Como
resultado, los nifios que tienen estructuras Iéxicas mas desarrolladas son mas
capaces de afadir nuevas palabras de mejor manera a estas estructuras del
léxico ya desarrolladas. Otra de las caracteristicas del desarrollo es que, a
pesar de que la adquisicion lleva a un incremento de la cantidad y complejidad
de la informacién almacenada en el lexicbn mental, esto se asocia con un
acceso mas facil a la informacién. Por ejemplo, los nifios se vuelven mas
rapidos para nombrar, y mejores para proporcionar definiciones mas
complejas. También parece que la experiencia de la escolarizacién puede
facilitar estos procesos, aunque los profesores no siempre ofrecen las

circunstancias 6ptimas para el aprendizaje de nuevas palabras.

Como sefiala Anglin "la adquisicién de vocabulario es un proceso notable que
necesitamos entender mejor" (1993: 185). Para lograr este objetivo es
necesario recopilar informacion sobre los factores que influyen en la
adquisicion del léxico y desarrollar modelos mas integrales del proceso
(Gentner, 2003). Se han hecho avances considerables en la comprensién de la
adquisicién de la informacién fonolégica sobre las palabras y el desarrollo de
modelos de este proceso (Seccion 4.1). Por el contrario, todavia hay muchas
incertidumbres acerca de la naturaleza de las representaciones semanticas y
morfo-sintacticas en el lexicon mental. La adquisicion de lexicon mental es un
proceso complejo, y el lexicon mental aumenta en complejidad a medida que
los niflos crecen. Se necesita mas investigacion para producir un modelo de

adquisicion del léxico que refleje la complejidad del proceso.
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V ANALYSIS

In the process of translating the chapter “Lexical Acquisition in the Early School
Years”, | encountered some issues that we need to take into account because
of the difficulties involved in translating some words or phrases. The techniques
that were mentioned before were fundamental to solve those problems.

This is an academic book that talks about language acquisition. Therefore, it
was necessary to consult dictionaries, teachers and even some forums that
have relation with the topic because the words of phrases found on it are not
used in daily life. However, the techniques used in the present translation
helped me to have a better notion of the topic. Many times we may translate a
phrase literally and do not take the time to think if the translation is being carried

out is the most suitable or conveys the author original message.

The following analysis has the examples from both, English (the source
language) and Spanish (the target language) so that it will be easier for readers

to understand the differences that were found in this translation.

We are going to begin with the Direct Translation techniques. These techniques
involve word-by-word translation and each word in the original text has a
parallelism or is similar to the target language. They are: borrowing, literal and
calque. Then we are going to analyse the Oblique translation techniques; those
are used for items that are difficult to translate because of their grammatical
structure. They are: Transposition, Modulation, Reformulation or Equivalence,

Adaptation, Omission and Addition.
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e Borrowing
The following technique shows the words that are taken directly from
another language, which means if people introduce a word or phrase from
one language into another, that word is taken or accepted without changes.

For example: tacos.

Source Target Language

Both the amount and the nature of | La cantidad y la naturaleza del input
the language input children linguistico que los nifios reciben tienen
receive impact on the subsequent | un impacto en el desarrollo posterior de
development of their lexicon (Hart | su lexicon mental (Hart y Risley 1992,
& Risley 1992, 1995; Hoff &Naigles | 1995; Hoff y Naigles 2002).

2002).

As this project is academic and it has relation with linguistics context, the word
input is used in this field. Input, in this case is all the linguistic information that
children receive. For example, when a teacher teaches a L2, the students learn

vocabulary, which is one part of the input.

e Literal
In this method, the literal translation is the one that needs to maintain the
original word or phrase without any changes in its structure, form or style.
However, it is not always appropriate because the meaning could undergo
some changes in what it is transmitted and may not be understandable or
convey a different idea in the source language to the target language. For
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example, the following common Spanish idiom “Te estoy tomando el pelo”
would be translated literally in English as ,I"mtaking your hair" if the translation
was made word by word, but it does not have the same meaning in the target

language. So, we have to look for the equivalence, which is ,I’'mjust pulling your

leg®.

We have some examples of literal translation that are going to be analized.

Source

Target Language

A child must learn that ‘sheep’
denotes a specific set of animals,
and that ‘happy’ denotes a
particular class of emotions. The
key to lexical acquisition is the
mapping between world, meaning,
and form.

Un nifio debe aprender que "ovejas"
denota una serie especifica de
animales, y que "feliz" denota una clase
particular de emociones. La clave para
la adquisicion de Iéxico es la asociacion
entre el mundo, el significado y la
forma.

A basic distinction can be made
between measures of
comprehension and measures of
production.

Una distincion basica se puede hacer
entre las medidas de comprensién y de
produccion.

A typical way of measuring Word
knowledge is by means of a
multiple-choice format, in which
the child selects a picture for a
target word from among several
pictures (for younger children) or
written words (for older children).

Una forma tipica de medicion de
conocimiento de las palabras es por
medio de un formato de opcién multiple,
en la que el nifo selecciona una imagen
para una palabra meta de entre varias
fotografias (para nifios pequenos) o
palabras escritas (para nifios mayores).

With age, children make greater
use of morphological analysis in
processing unfamiliar vocabulary,

Con la edad, los nifios hacen un mayor
uso del analisis morfolégico en el
procesamiento de vocabulario

a process described as
morphological problem- solving
(Anglin 1993.)

desconocido, un proceso descrito como
solucién del problema morfolégico
(Anglin 1993).
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Those examples show us that they were translated word by word because all
the words of the source language were taken into the target language. Now, it is
important to translate the text, the best way the readers can understand it.
When the readers do not understand what was translated, all effort made to
translate the text may be useless. Moreover, not just the translation of text it is
important, but also to convey the sense of the text and determine which words
are appropriated to be kept and to not change the meaning from the original
text.

Another point that we need to take into account is that English and Spanish
have differences in adjective placement. In the analysis both are underlined to a
better understanding, here are some examples:

~Specific set’ in English and in Spanish ‘serie especifica’: As we notice, set is
the noun and it comes before the adjective specific, that happens on the other

way around in Spanish, first it is the noun serie then the adjective especifica.
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Calque

This is a type of borrowing and it consists of taking the word or phrase and

translating literally each element from the source language to the target

language. We are going to analyse the following examples:

Source

Target Language

The question of how children
establish a word-world mapping
has been the subject of
considerable research (Bloom
2000)

La cuestién de como los nifios establecen
una asociacion mundo-significado-forma
ha sido objeto de numerosas
investigaciones (Bloom 2000).

Prescholers who were exposed
to objects labelled with a novel
word where the objects were
described in vignettes as having
properties typically associated
with artifacts, generalized the
term on the basis of familiarities
in shape.

Los niflos preescolares expuestos a
objetos etiquetados con una palabra
nueva en la que se describian los objetos
como poseedores de propiedades
tipicamente asociadas con artefactos,
generalizaron el término con base en las
similitudes en la forma.

The example below shows us how calque is used. Even though the word

question has a different meaning than ,pregunta® in Spanish, In this case

question was translated as cuestion, meaning matter in Spanish. Also, we

notice that the phrase is translated literally, taking each word underlined. In the

former table, we see some words that are used as calque because they are

translated literally and do not suffer any changes.
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e Transposition
This is type of translation where parts of speech change their sequence when
they are translated. It is when the word class changes its meaning. Grammatical
structures are often different in different languages. Transposition is often used
between English and Spanish because of the preferred position of the verb: for
example in English the verb is often at the beginning of the sentence, not the
same as in Spanish where sometimes happens at the end in the sentence.
Working in this project we needed to know that it was possible to replace a word

category in the target language without altering the meaning of the source text.

Source Target Language
Learning a new word also El aprendizaje de una nueva palabra
involves the information of or también implica la formacion de enlaces
links to a conceptual domain. hacia un dominio conceptual
As children mature , these A medida que los nifios maduran, estos
different aspects of semantic diferentes aspectos de la representacion
representation become semantica se vuelven_cada vez mas
increasingly important, but are importantes, pero la presencia de
not easy explained by the restricciones no permite explicarlos
presence of constraints (section | faciimente (seccion 4.2).
4.2)

The first example is one that occurs a lot when translating from English into
Spanish. We notice that “learning” a gerund in English but when we translate
this into Spanish, it must be changed to a noun phrase: “El aprendizaje”.

On the other hand, “increasingly important” is working as an adjective phrase

and when we translate it into Spanish “increasingly” which is an adverb become
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in Spanish as a complex noun phrase “cada vez mas importante” The same
occurs in the following example:

Are not easily explained... “explain” as participle because it is used with the
auxiliary verb “are”.

No permite explicarlos facilmente... “explicar” becomes a verb.

In the following example, we notice that the words underlined in source
language constitute the entire subject, whereas in Spanish it is a passive

pronominal.

Source Target Language

Some of the issues concerning Anteriormente se senalaron algunos de los
the acquisition and assessment | temas sobre la adquisicion y evaluacion de
of semantic representations are representaciones semanticas (Seccion 3).
noted earlier (section 3).

e Modulation
We also need to apply techniques that best fit with the context. When two
languages are as different culturally and linguistically as English and Spanish,
the translator needs to see what the best translation for both languages is, and
he or she can choose the best way of representing the same idea. It means that
the source and the target text are different but represent the same idea for both.
Modulation exists when two languages are different in culture and the words
may not have a perfect equivalence one to another. However, when the text is

translated to the target language the meaning does not change.

56



Source Target Language

And not all children are equally y no todos los nifios tienen las
well equipped for the task herramientas necesarias para llevar a
(Section 5). cabo esta tarea (Seccion 5).

This phrase is an adjective phrase “well-equipped” that means having sufficient
equipment, supplies, or abilities but as we notice the translation is not the same
without relation with the source text. So the equivalence of the phrase is not

literal but the reader could understand clearly as herramientas necesarias.

Source Target Language

During this journey they move Durante este viaje, ellos pasan

from apprentice word learners to | velozmente de aprendientes a usuarios
competent vocabulary users at a | competentes del vocabulario.
remarkable rate.

In the example above, “at a remarkable rate” is a prepositional noun phrase
whereas “velozmente” in Spanish is an adverb. As we notice the lexis and the
grammar is very different but the meaning is the same when we translated in

the target language.
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e Reformulation or Equivalence

Even though it may be confused with the modulation technique, equivalence is
the one that expresses an idea in a completely different way in the target
language. The meaning is the opposite of literal translation. This takes place
with slogans or advertising, proverbs, idioms, clichés, nominal or adjectival

phrases and the onomatopoeia of animal sounds.

Source Target Language
The question of how children La cuestion de como los nifios
establish a word—world mapping | establecen una asociacion mundo-
has been the subject of significado-forma ha sido objeto de
considerable research (Bloom numerosas investigaciones (Bloom
2000) 2000).

In this example we notice that is an adjective phrase word —world, which is
modifying the noun mapping, but if we translate it literally may have no sense so
the equivalence is mundo-significado-forma which is part of the subject matter

in the target language.

Equivalence also refers to terms such as terminology of a field of knowledge

where there might not be an exact translation, but in the target language there

is an equivalent, as in the following example:
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Source

Target Language

Children with Specific Language

Los nifios con Trastorno Especifico del

Impairment (SLI) have language
skills below the level that would
be expected on the basis of their
non — verbal abilities, and their
level of language is not
attributable to hearing or
neurological disabilities (Bishop
1997)

Desarrollo del Lenguaje (TEDL,
Specific Language Impairment, SLI por
sus siglas en inglés) tienen habilidades
de lenguaje por debajo del nivel que se
esperaria con base en sus habilidades
no verbales, y su nivel de lenguaje no
es atribuible a la audicion o a
discapacidades neurolégicas (Bishop
1997).

The performance of children with
SLI was compared with peers
matched for chronological age
(CA) and mean length of
utterance (MLU)

El desempefio de los nifios con TEDL
se comparo con sus companieros de la
misma edad cronoldgica (EC,
chronological age CA por sus siglas en
inglés) y Longitud Media de Expresién
(LME, mean lenght of utterance MLU
por sus siglas en inglés).

In this example |, as translator, had to search on forums that talk about this field

and | found that there is an exact equivalence that refers to the same thing.

Adaptation

As we have seen before, an adaptation technique is required when there is no

common equivalence for a given expression, or when a situation in the source

culture does not exist in the target culture. They are also required when the text

from the source language to the target language does not work and we have to

adapt the message to the target language.
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Source

Target Language

In experimental settings, young
children acquire information
about the meaning of a novel
term after a single exposure to its
use (Care 1978; Heibeck &
Markman 1987).

En estudios experimentales, los nifios
pequenos adquieren informacion sobre
el significado de un término nuevo
después de una sola exposicion de su
uso (Carey 1978; Heibeck y Markman
1987).

In this translation the term novel was required as an adaptation word because it

does not have sense when we translated into the target language. The Spanish

adjective novel is used to refer to someone who is new at a job and has little

experience. Because it does not have sense that the author wants to transmit,

the word had to be changed so that the readers can understand in the target

language.

Omission

This is a simple technique where the information in the source language is not

relevant when we translate in the target language, so we omit words or even

phrases. We are going to analyse some examples where omission method is

shown.

Source

Target Language

However, we adopt a different
stance, to argue that lexical
acquisition is a complex and
extended process involving the
integration of phonological,
semantic, and morpho-syntactic
knowledge with cognitive and
social processes.

Sin embargo, adoptamos una postura
diferente. Argumentamos que la
adquisicion léxica es un proceso
complejo y prolongado que involucra la
integracion de conocimientos fonolégicos,
semanticos, sintacticos y morfo-
sintacticos con procesos cognitivos y
sociales.
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Both the amount and the nature
of the language input children
receive impact on the
subsequent development of their
lexicon (Hart y Risley 1992, 1995;

La cantidad y la naturaleza del input
linguistico que los nifios reciben tienen un
impacto en el desarrollo posterior de su
lexicon mental (Hart y Risley 1992, 1995;
Hoff y Naigles 2002).

Hoff y Naigles 2002).

Even though when we translate literally the phrase “we adopt a different stance”
into Spanish, grammatically it is correct but in Spanish we most of the time omit
the subject. In this case, the subject in the source text is “We”. This is a typical
issue that we face when we translate from English into Spanish.

On the other hand, “Both” in English is referring for two things, in this case it is
refering to the nature and language input, but they are already there, so in

Spanish we do not need to specify those things.

e Addition

This is the last but not the least technique that refers to when there is extra
information that was not there in the source language and | as translator of this
text needed to take into account what the author wants to transmit in context or

in the situation the text is talking about.

Source Target Language

1.2 ‘Fast mapping’ and
constraints in early lexical
acquisition

1.2 La "asociacion rapida" y las
limitaciones en la adquisicion temprana
del léxico.

In experimental settings, young
children acquire information
about the meaning of a novel
term after a single exposure to its
use (Carey 1978; Heibeck y
Markman 1987).

En estudios experimentales, los nifios
pequefios adquieren informacién sobre el
significado de un término nuevo después
de una sola exposicion de su uso (Carey
1978; Heibeck y Markman 1987).
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Those examples show us that in English we can omit the article in the subject of

the sentence but in Spanish the article is needed, in the examples the definite

article la, las and los were added.

Source

Target Language

Children with Specific Language
Impairment (SLI) have language
skills below the level that would
be expected on the basis of their
non — verbal abilities, and their
level of language is not
attributable to hearing or
neurological disabilities (Bishop
1997).

Los nifos con Trastorno Especifico del
Desarrollo del Lenguaje (TEDL, Specific
Language Impairment, SLI por sus siglas
en inglés) tienen habilidades de lenguaje
por debajo del nivel que se esperaria con
base en sus habilidades no verbales, y su
nivel de lenguaje no es atribuible a la
audicién o a discapacidades neurolégicas
(Bishop 1997).

The performance of children with
SLI was compared with peers
matched for chronological age
(CA) and mean length of
utterance (MLU)

El desempefio de los nifios con TEDL se
comparo con sus comparieros de la
misma edad cronoldgica (EC,
chronological age CA por sus siglas en
inglés) y Longitud Media de Expresién
(LME, mean lenght of utterance MLU por
sus siglas en inglés).

Because of being acronyms, those examples come from English and they are

technical terms in psychology. They were kept because we can compare from

the source language to the target language, and the phrase “por sus siglas en

ingles” is there to give additional information.
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VI CONCLUSION

As this Project is an academic text, the translation from English into Spanish is
not an easy task because you have to take into account many issues that you
will face during the work as knowing the translation techniques, grammar
structure, etc.

In my personal point of view, English is one of the most important languages
around the world and takes an important role in our daily life, as in schools, jobs
and even in the streets. However, there are people who do not understand the
English language and they need to look for information in their mother tongue.
Even though, in the University of Quintana Roo students need to take English
as a subiject in all the majors but not all students like the language, so for those
students this project will be helpful, especially in Humanities major because the
topic was given by a professor who teaches in that major. In addition, this
project will be a contribution to people who are interested in the subject, not

only for students in but outside the University.

Working in translating this text was not easy, even when | have studied English
for more than five years in the University; | realized it was not as | daily
communicate with people in my mother tongue. The translation is a challenge
for people who are beginners in translation; they have to know the techniques
because what the authors say we as translators must transmit the same idea

without changing the sense.
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In my experience, translating this text was a challenge. At the beginning when |
started to work on it | faced with terms and structures that | had no idea what
was the appropriate translation, | felt desperate, so | needed to ask to a co-
worker for help. Also | searched pages on internet to talk about the topic to be
familiarized because | think | was translating literally and did not pay too much
attention in punctuations which is not allowed at this level. So | will strong
recommend whatever you translate pay attention not only in the structure but

also in punctuations.

Moreover, | had no a widely idea about how different is English and Spanish
because |, as a student of English | thought | knew the grammatical for both of
them. The problem is that we do not take the translation techniques which are
crucial to apply and express the adequate idea for the readers. What it helped
me was when | had a doubt in the structure or the meaning | used some forums
to talk about the topic and asked for the meaning and it really helped me.
Another problem | faced was when | read the text were some expressions that
were not familiar for me at the first time but it was not really the problem
because | had to read and re read and then | got the idea. So my
recommendation is that when you do not understand a phrase do not desperate

and re read it.
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In my experience working with this project, | found the easiest translation
techniques in literal and calque because they do not suffer many changes. The
tools | used were books, dictionaries, forums and teachers. On the other hand,
the technique where | needed to pay more attention was modulation, in this
part, my advisor was the support towards the comments he gave me, and then |
checked again and again.

Finally, this translation project made me know the aspect that translators have
to have while working. For example, if you are going to translate a text you have
to be very patient because it requires time and dedication to have a good final
version.

| would gladly know that this project was very useful for educators and students
that are emerged in this field. | hope this translation helps to increase their
knowledge not only in translation techniques but also for the topic the chapter

was translated.
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ica productions and may also hifnper the inital establishment of semantic
representations Section 4.). |

Learninganewviord also nvel¥es the formation ofo ks toa conceptual
domain, A child mustlearn that'sheey’ denotes a speciic et of animals, and
that ‘happy’ denotes a partcular tassof emotions, The key t lexicalacquisi
tion is the mapping between word meaning, and form, The question of how

children establish 2 word-world mapping has been the subject of considerable

retarch (Bloom 2006). Many ofth tudies imply that this s a simple process,

where all thatis needed is the selection of the referent from an array of stimull
Hovever, amatch between an objéct or setof objects and a form fs insuffcient
on ts own to develop & semantic representation; chidren must also integrate
the new term with thei existing Jicon (Anglin 1993; Clark 2003; Dockeell &
Campbell 1986).

As yet we have no clear undérstanding of the ways in which word learn-
ing in young children differs from Word learning in older children and adulss.
Angwess to these questions require more sophisticated evaluations than those
commonly applied with younger children. The word learning skills of older
children depend on both the exposure they receive and their cognitive and
linguisti competence.

12 ‘Fast mapping and constraints in early lexical acquisition

In experimentalsettings,young chidren acquire information about the mean-
ing of a novel term afer a single exposure to its wse (Carey 1978; Heibeck &
Markman 1987). This process, oftet described a5 'fast mapping or ‘quick inci-
dentallearning (Rice 1990) has o€ researchers to focus on the cognitive factors
that underLie such learning (Markinan 1989; Markman & Hutchinson 1984),
These investgations generaly involve word learning in situations where con-
trasts are drawn between 4 named and an unnamed object, and in which the
novel term is contrasted with a Kidown term,One prominent explanation of
children’s early success in these Mappings i that inbul constraints restrict
the hypotheses that children enterfain(Colirukoff t a. 1994). Some of thest
consraints my eventually be relinuished, but it i never specfed when and
why such constraints cease to opetate, Clark (2003) presents & careful anal-
ysis that questions the viabilty of each of these constraints in turn (see lso
Nelson 1988)/

Various proposals have been thade about constraints on ealy meaning s

signment, but there islitte agreerhent on (1) where they come from, (2) when

Lexical acquisition in the early school years

they start to apply and how Jqng thy last, and (3) why they are abandoned.
(Clark 2003:138),

Later vocabtﬁary acquisigipn poses further challenges for such accounts,
Much of later vocabulary learning involves terms fo entites and relatons that
art not definabl using explapatory mechanisms derived from studies with
concrete vocabulary terms. Oler children encounter words that are abstract
low in frequency, domain-'s-pcciﬁc and domain-general, and that involve non-

++ iteral meanings (Nagy eal. 1993 Nippold et al, 1988). Furthermore, no single |
© set of semantic rlations or or;aniutional structure is adequate for the entire

leicon (Miler & Relloaum |91), As children meture, thesediferent aspects
of semantic representation hegome increasingly important, but are not easly
explained by the presence of constraints (Section 4.2).

13 Beyond fast mapping and constraints

Conceptual distinctions influgnce the meanings of some words (Soj et ol
1991), However these i increasing evidence thatin some leicl domains the
construction of categoricsgcﬁgg{ }{pdgr\pﬁguistic guida{n\cg o(Bowcrlman & Chgi
2003), Children as young as 17 months of age lk‘3bout spaial events in
language-specfic ways (Chai & Bowerman 1991) and language-specfic pat
terns are also evident in comprehension (Choi et l. 1999). These differences |

Kare consistent with differencesn the way target languages pariton theseman-,

tc domains, Thus, the word o world mappings thatchildren begin to establish
are sensitive to the semantic and statistcal properties of the target language
(Bowerman & Choi 200%:402). By corollary,specific linguistc input may direct
children's hypotheses about th ntended reeent o novel term, Preschoolrs
who wete exposed to objectsIbeled with a novel word where the objcts were
described in vignetts a havipg propertis typicaly associaed with arfacts
generalized the term on thepais of simlaritsinshape, hconras,children
extended the same labels on the basis of similarites in both shape and texture
when the same objects were described a having properties typically associated
JFwithanimate kin&s(Boom & Waxman 2002), Onlythe conceptualinformation
providé&htlﬁignextes could be responsible for the differences in extension
patternsthatwere observed sipce the same objets were presented i both con-
ditions, Thus, the conceptual distinctions that guide children's interpretations
of new terms are afected by both the linguage they are learning and the ways
in which the new term s introduced. |
The wider socil context is an important source of information to guide
word learning and provides a more complex range of informalion than s -
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based measures of vocabuly sk may underestimate what the child actually
Knows (Dapretto & Bjork 2000), ecause such measures rely on phonologica
accuracy in additon to semantic 4d grammatical knowledge,
In addition, when considerif production it s important o relie tha
/ chidren practice new words pric o the establishmen of dealed, accurate
semantic representatons (Clark 2003; Nelson 1996) and there are stuatons
where words may be produced with e or no understanding of their mean-
ing, Indeed it s argued tha,for abitractterms,children initially engage in “use
without mezning” i specifc confegts (Levy & Nelson 1994 Nelson 1966).
Productionisaso vlnerableto ther task demands, There may be  ringe
ofaermtive and sceptablelbel foran it or ation A pleture ofa poodle
can be abeled a2 poodl) but tog’ or ‘animal e equally correct, Actions
can b abeld vith gemerlall-purpose verbs, such a5 o), and while these ae
lssprecise than speciic vebs,theyare often aceeptable productions, Thus, the
pragmatic context in which produttions are assessed will direct the types ofex-
ical tems thatchildren produce and this is particularly evident in conversation,
Nonetheless one might view the Ablty to produce 4 word n the appropriate
context as the ‘old standard' of exical knowledge and ertors of producton
4 particularly revealing about a ehild' semantic representations (Braishy &
Dockrel 199, McGregor & Watdhan 1998), As we outline below, vocabu-
lary knowledge can be assessed in 4 range of ways 0 that comprehension and
production data ofer complementary insights ahout leical representations.

2 Alernatve methods ofinvestgatng word knowledge

Aypicalvay of measuring word knowledge i by means of multiple-choice
formt, i which the chid selct a piture for o target word from among
several pictures (for younger childfen) or written words {for older children),
These proceduresar problematic snce they areapen o guessing or the use of
non-finguisticstrategies to dentify ltems, particularly when the distractors are
not selected by dear criteri (Anglln 1993),

Il thecasethat children's choice in such tasks may not provide use-
ful information about the nature of thelr semantic representations. As early as
1942, Cronbach pointed ou! the féed to determine how complete 4 student’s
undestanding of a word s, Forted-choice comprehension tasks give a flat
viewof vocabulary, as ifall he worare either unknown ot known o thesame

Ievel,totheextemthatsuchmcasut!scanbevicwedas“uselessatbcst anddan- '
gerous at worst” (Kameenui et al, 1987:138). Leeally, word knowledge shouwd

be assessed by range ofdifferent thasures (Beck & McKeown 1991),and these

Lexicel acquisiton n the early schoel yars

should take nto account both fhe quality and the quantity of childrens eica
knowledge,

Defniions are & way of asessng children’s explicit knowledge dbout 3
word's semantic attributes, Brior to age seven, children's defmitions are sim.
ple,and tend to focus on peyceptual or functional information (Benell et al,
1988; torck & Looft 1973),lacking in superordinate terms (Watson 1995),
In contrast,older children produce defnitons that are more precise include

¢+ conventional socia informatjon (Benelli et al, 1988), and increasingly refer to
 superordinates (Curtis 1987, Snow 1990: Watson 1993), Taken together, this

tseeh points 10 an ncrene In semmantic content end symtactic form acss
word clsses nterestingly,chiren generally provide bigher-qualty dfni
tions for nouns than for verpg and adjectvs, and for roots and compounds
than for morphologically inflected or derived words (Anglin 1993; Johnson
& Anglin 1995). Definitions thus provide a potentily poweful investgative
tool, since they assess semanfic representations, demonstrate developmentz]
progress, and show word-clagsefecs Yet definitons place  high cognitive
losd on the respondent. Initel understanding of exical enry i implct and
there are significant dificultes n expressing this knowledge, Thus, definitions
require mete-inguistc awareness and ae dependent on other linguistic skl
beyond knowledge ofthe leicon, With age, children make greter useof mor-
Phological analysis in processing unfamilar vocabulary,  proces desrbed a
marphological probler-solving (Anglin 1993). Some words ay appear to have
been lernt butn effect the hild may consruct a meaning fom morpholog:
ical information alone (Ravid, this volume), Similar more general processes
can b seen in children's devloping ablity o use words explictly to eapress
thei deas about other domaing such as scence (Karmilof-Smith 199 ine
& Messer 1998, 2003).

Other attempts to appy techniguestha tap various aspecsof voctbulary
Knowledge have generally been limited to small-scale tests of theireffctveness
inexperimental studies (e, Jenking et al. 1984; McKeown etal, 1985 Nagy et
2l 1985), Such approaches have ofen nvolved invetigatons ofthe bredih of
children's semantic epresentatons ncuding knovledge o elevantantonym,
synonyms, hyponyms (Heiveck & Markman 1987);the semantic tteibates of
words (Funnell et l, submitted); and children’s inferences about categorical
dimensions of new lexical ems (Keil 1963). Taken together, iferent methock
of measuring vocabulary indicae that word Knowledge needs to be defined
along 2 continuum that involves several dimensions (Section 3,); eviluating
achild's vocabulary means secifying where along the continuum o partcular
lexicltem le in relation o egch dimension,

72



4 Julie E-Dockrell and David Messer

Context also provides children with potential cues for inferring word
meaning, For example, Rudel et al (1980) asked children aged between 5
and 11 years to generate names in four different conditions: picture naming,
naming to defniton, sentence ¢ompletion, and naming to touch, The old-
est children’s performance did nof differ across the contexts, but for younger
childen sentence-completion and tactle naming were the most supportive
while naming to definition the ardest, These data add furter evidence o
the view that once knowledge i fully establshed, childrens responses are less
tagk-dependent and less vulneratfl to context (Section 4.2)

Online tasks offer new ways to assess lexical representations, particularly
the organization and links that art present between items in the lexicon, On-
lne tasksinvolveargely automatle non-conscious processes and so may e less
vulnerable to metalinguistic knoWledge, Simple picture-naming tasks demon-
strate that lexical access becomes quicker with increasing age and is related
to word frequency and age of aequisition. The presence of a semantically
relted spoken word also increasts naming latency, while the presence of a
phonologically related word shorlly before production will decrease naming
latency (Jerger et ol 2002). Thud, words that are similar in meaning interfere
with search while words similar in phonological form facilitate naming, Such
findings could provide information about the way in which items are linked
together in the lexicon.

In sum, the nature of the assedsment protocol is central to the conclusions
we draw about children's skills 4nd the representations that they develop. As
children develop, a range of techhiques are availabl to study vocabulary ac-
quistion, W wil argue that whten different dimensions of lexical knowledge
are considered, a multifaceted pleture of vocabulary development emerges
Such Lexcal profiles can also pravide important insight into how context and
cognition support ensuing represéntations.

3 School-based lexical development

By the end of the preschool perlod, children have & range of cognitiv, lin-
guistic, and socia processes to stpport vocabulary learning, In addition, an
average 6-year-old knows about 10,000 words (Anglin 1993) which wil pro-
videa basis from which to extend their vocabulary and to “capitalize effectively
on the information-rich social context within which word learning occurs™
(Baldwin & Moses 2001:318). Yet there is considerable lexical learning to be
done; the six-year-old possesses 1/6th of the words that will be known by the

Lexical acquisition in the early schaol years

end of formal schooling (Bloom 2000: 12); and not all children are equally
well equipped for the task (Bection 5). The rate of vocabulery growth differs
significantly between children, with larger vocabularies supporting the faster
acquisition of new words than ones with smaller vocabularies (Elley 1989,
Leung & Pikulski 19%0).

.34 Oral language input

* Both the amount and the nature of the language input chikdren receive im-

pact on the subsequent development of thelr lexicon (Hart & Risey 1992,
1995; Hoff & Naigles 2002), The relationship between input and acquisition
holds across a range of situations including bilingual acquisition (Pearson et

. 1997). The type of lexical items that parents use plays an important role,

and for some children the environmental opportunity to develop vocabulary
is less rich than for others (Weizman & Snow 2001). This is an important
factor in school achievement; vocabulary assessed in first grade predicts over
30% of the reading comprehension variance in 11th grade (Cunningham &
Stanovich 1997). Thus, for children from less educated or ess advantaged back-
grounds, the exposure to language received in educational contexts s of ertica
importance,

As children develop through the school years, they increasingly encounter
new words in educational and leisure contexts. Support for lexical acquisition
can be provided explicity,in the form of direct instruction or dictionary use
or incidentally, in varied types of exposures and contexts. Little time appears
to be devoted to vocabilary nstruction in schools (Graves 1986, 1987; Nagy &
Herman 1987), Moreover, dictionaries are inappropriate for younger children
and the definitions provided are not always easly understood even by older
children (Scott & Nagy 1997); much of schoolchildren's vocabulary exposure
tends to occur incidentall. Children are not necessarily given enough oppor:
tunities to build a rich vocabulary in the early school years, Findings from
longitudinal studies indicate that gains in receptive and expressive language
skills occur asa result of parficipation in quality nursery provision (McCartney
etal. 1985). Yet on the whole, preschool settings are not sensitive vocabulary
learning environments (McCathren etal. 1995).

As with younger childrep (Section 1), the linguistic context where children
encounter new words influences the resultant semantic representations. In a
study of 130 five- and six-year-old children over a period of six weeks, Rali
(1999) collected baseline dafa about vocabulary knowledge and then had chil
dren exposed to new vocabulary items in one of five conditions: (i) repetition
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of the unfamilir word, (i) an oensive efiniton, (i) an introducton of s
word 2 & lexical contas, ()  Beiniion which induded ¢ description of
the item, and () 4 no-exposure conditon, The following week the children
beard story that inluded the ‘b word and thei Knowledge of the fem
s asisied ona varity oftasks Bt te lexial comtrat group and the def

iniion group develped detald demantic representations of the new terms,

Thedeiniion group had he mostdeeled Kaovledgeand this knowledgewas

maintained overtime, Rallls i that children' performance varied wih
the measure wsed to assss word Kaowledg:all roups performed vel o te
compiehension messure, but ol thse i thelxica contrast and definton
froup providedcatgorclnforationshout the ey e usedthe term
productively i & tory telling tf, The repetion and control group could
not be differentated, and both fetfrmed poory on the semanticaly more
Cemeningtaks, Thishighlghts the mportanceofhe types of exposureschl
cretypiclyreevenchoos andindctes thtnforme gl defiitionscan
provide children with enduringeoviedge abouta newlexia e,

Word lerning has beenexamined n other contexts, such as when teache
ers ae reading to chldren (Elley 1989; Penno et al, 2002), As v show by
Rl (1999 sty explicit highlghting of word meanings (Pennoetal, 2002)
and diect instructon (St & Faithanks 1986)fcltae vocabulay cquis
o, Vocableryacqistion sl fctted  hldren e wlivelyengaged i
astoryratherthan simply hearing 4'gong teading of it (ELley 1989, Inerac
tiona reading facliats Vocabulary acquistion ofboth - and eight-year-olds
(Brabbam & Lynch-Brown 2002)

Bxplicit vocebulary instructio s not always provided. Caride e o
(2000) observtions of 4th and §th frde scencelssons indicatethat tescher
sedom ofer formal vocabulary nftucion ghout unfamilia words, Thes re
sultsare corroborated by studie ith younger children. Best (2003) recorded
scence lesson or fve- and sixyeatolds. Teackrs alg rated the voczbulary
usedin theseesonslong  scale b definitely knownto unknown fo ot
comprehension and production. There was no explicit vocabulary teaching
butBestfound subtediffrences i how teachers introduced new terms, It wg
thecombinaton ofinguitic and nbhverbel e provided by the teachers tha
discriminaed between items e t0 be new and thoge believed to be fa-

il Explict taching of word miedingscan therefore explain only e
amout ofcasstoom-bused word ldnin,

Lexical cquiiion inth exly school yrs

—

32 Whritten language input

" Onee children start formal schoolng, writen language becomes incresingly

important for earning about language generally and vocabulary speciﬁcal]\y
(Nagyet al, 1985; Ravid this volume; Sternberg & Powel 198; olchinky, hi

. volume), There is evidence that words arelearned in roughly the same order

inschool, although the rate of developmentis determined by a childs nita

‘root word vocabulary (Biemiller & Slonim 2001 Some estimates indicae that
¢ tenper-ldsmay beexposed t as many s & millom words o tet g yeat,

benween 5% to 35% of which may be unfumilir, |
The abilty to learn words incidentally rom writen text increags With
age, Children ho know more yiords ae better treadng comprehension than
children with pooer vocabularies (Nagy & Herman 1987; Nagy et I 1985;
Sternberg 1987) and good readers develop larger vocabularies than pare
readrs (Carine e l. 1984 Nagy et o, 1985), Suciestht have investigated
word learnng from writen teyts have manipulaed th types of expasure,the
ratonale provided to the paricipants, how word learning is evauated,and the
characteritics of the partcipants, Swanborn & de Clopper (199) carred out
a meta-analysis of 20 experiments of incdental word learning during normal
teading; students’ attention was mot drawn to the lexical i.tcm m.ld.[her.e Was
a single exposure of the targetitem, They found substantil variation i the
resuls assessment methodsganshive 0 partial word learning showed higher
word learning gains and studgnts learnt more words when the rato of tex:
totarget words was higher (Swanborn & de Glopper 1999:217), yet the mean
rate of incidental word learning wes lov, Can chidren and young peope be
sensitized to key unknown terms and trained how to use context efectvely?
Probably yes (Fukkink & de Glopper 1998). Exposureto new words, 'ora'l and
written, in school offes an important source of ater vocabulary acquistion,

4 The challenges of later vocabulary learning
il word exposures provide the basis for developing a semantic gt
ton ofatermbut nputsoften insuficient o estabish meaningand eaningis

notinevitable. I this section w consider how phonologicalform and semantic
and morphological complexiy impact on ater word learning,
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41 Phonological processes n leicel acquisiion

As noted earler, chidrent’s abilityto establish an inital phonological represen-
tation s centel t th development of subsequent semantic representations,
During early and middle childhood there s # close link between children's
abiliyto reain new phonologica information for shart periods of time and
thelr vocabulary Knowledge Gathercole & Adums 199 Gathercol & Badde-
ly 1969). Thenatur of the relationship betwetn vocabulary and phonologica
memory tasks i ¢ matter of debate, Phonologicalsensitivty can enhance the
acquisiton of phonologically unfamiliar words (Borwey 199, 2001; de Jong
et al. 2000), yet phonological avdreness a5 such may not be independent of
oral language skill(Cooper e ali 2002 that s, hildren vith larger vocabu-
Laries construct more detailed phbbological representations and may therefore
bemoresucctsful on phonologiltasks. The oleof phonologicalregularites
in lexical acqisiton indicates thet common sound sequences are learnt more
rapidly than rare sound sequences, and that the word learning of older ch-
dren (10- and 1-ear-olds) continues o beinfuuenced by phonotactc features
(Storkel 2001; Storkel & Rogers 2001,

Older childen m use thei teeptive vocabulares aascaffld o assit i
the encoding and retreval of nonords with word-ike characteristics, When
four-year-olds were exposed to similar-sounding words aferthey had hearda
novelvord, ther poduction ofthe em was enhanced (Demke tal, 2002). Ex-
posure after learninghelped maidtain the phorological trces o the new word
in working memory, thereby leating to more durable long-term represents-
tion {Section 3.1). New words with many phonological neighbors (phono-
logieelly similar competitor words), then, should be learnt more quickly than
thosewih fewer phonologce nelghbors (Metala 1999),

Phonologicalinformation lotes notsuffcient to establih alexical map-
ping, For exampl, phorological memory preficts the acquisition of explic-
ity taught Jvial ftems but not of it introcuced in an incidental fsh-
fon (Miches & Henry 1994), Thls is consistent with studie showing that
schoolchldren' ablty to acquire the meaningof complex scientific terms s
limied by ciffulies in establishii the semntic representations of the pew
terms. No reationship was found between phonological memory and patterns

of acquisiton for comprehension, producion, or assessments ofwider domain
knowledge (Braishy etal. 2001),

Leical acquisiton inthe crly school years

42 Semanti factors in lexica) acquisition

Some o the isues concerning fhe acquiston and asessment ofsemanic ep-
resentations are noted earler (Section 3), In this section we consider the Way
that cquiston o the semanticepresentatons contnues o prsent chllnges

o  beyond the ealy years, A numberofstudies have pointed tothe dificulte thay

children experience in dcvcloPing the meanings of rlational terms and mental

.state terms (Nelson 1996). In cases where there is a non-obvious relationship
¢ betveen a tetm and its possle meanings, the development of semantic ep-

resentations s difficult and extended, The semantic represenations ofojects
also change with development,

The complexity of these prosestes s illstated by a tudy of objctpam-
ing and object knowledge in 88 children between the ages of 37 and 116
i relation to four diferent caegories of object - implements,fruits,vegeta-
bles and vehicles (Funnel et . submitted). Diferent atternsof perormance
were evdent for te childrep above 6 from those who were younger For
younger children, thir ability fo name exceeded thirobject knowledge,while
for lder children the reverse pattern was true, suggesting thatthe olde chil-
dren’s knowledge was more copeeptuallybased. Thisshif in perormance var-
id actoss category. Funnelef . argue thatolder children ofin develop ther
Knowledge of new objects n gqntexts where the objet is ot present, Thus, an
older child may have arich semantic representation for the word ‘yacht but be
unable to accurately name a pigture of a yacht

A change in representational status of lexcal items is alo supported by
a study conducted by Keil & Batterman (1984). They presented children with
verbal descriptions and then asked them to judge whether 2 particlar term,
such s 'robber' or ‘sland; cpuld be applied to the descripton, One decrip-
tion contained chatacteritic information and the other description contained
defining features. There wag a focus on characterstic features during the
preschool period moving towards an emphasis on defiing features by the age
of 5. This shif rom individuaexemplars o defining eatures occurs at ifer-
ent agesfor different words, suggesting that experience and familiaity play
central role n the evolution of children’s understanding of tems, The nature
of these changes depends on ghe semantic domains concerned.

Words thatstand for mapy meanings also pose challenges. Preschool chil
dren understand the primary meaning of polysemous words, but acquire sec
ondary meanings gradually pyer subsequent years (Durkin et al.1985), This
is consistent with more recep work where low-level meanings are mastered
rapily while higher-levl megnings show a more proteacted profile of devel-
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opment (Booth & Hl. 1935, Simlarly, the overlap beween psychologica
and physical properte (such s et hrd) i pacticulaly ae atainment
with mastery beng ahieved nlf i the midens (et & Broughon
1991 These studies demonsrat that when thecogne sysem i taed by

thecompleiy of the semantc epresenations, lece acquisiton is & more
protracted affr,

43 Morphologicalfactrs i eial acquisiton

Thesteuctural complesity of wort forms ko nfluenceschildren vocabulary
scqusiton, Compounding oceus e two ormoe root word e combined
10 createa new word. Relatively young children Know a lot about the rules
of compounding, et this Knowedgeappes o be restriced 10 morpholog-
call mplr combination (Chtk & Berman 1987), Morphologicaly more
complex terms alo take longer 19 acquive, Anglin (1993) studied children
defiiins fo four different morphological elations - it words, de-
rved words, el compounds, ahd icoms. Skl word learne ippeared to
be particulry good withltere compoundsand could e dervational knowl
edgeto infe the meanings of e ords Freyd & Baron 1982). The ability o
use derivationd morphology appetrsto be 4 quite gradual development -
tending throughout the school v (Anglin 1993133, This ‘morphologica
problem solving'abilty s influehted by two fuctors, the knowledge of roat
wordsand the productvity o thesffi (Bertram et o, 200),

5. Diffculties i vocabulary g

We have seen that phomological 8 semantic fctors impacton later vocab-
Wary eaning, Sudies of childreh with diffeuls in vocabulary acquiston
(Daleghan 1987;Rice e o, 1990 Rice & Woodsmall 198) ffe further e
dence of how thes fctors can inpact on lxical developmen, The probloms
deniied canbeatbutabe o ficulis wih e he procs ofaqu-
siton e orto e in conblidatng and tetaining information in the

lexicon, n thefolowing thee setions we consider the evidence supporting
these different views.

Lexcal equiston i thecarly school e

—

51 Children with language difficules

- Childen with SpecficLanguage Ivpairment (5L have anguage il bl
") thelvethat would e xpet o the bass of i on-vehe) ablis
" therlevel of anguag i notatbutebletohearin r neurologia disbilig

(Bishap 1997). The problems tha these children fae n comprehending and

' " usng language ar varid,and s yet there s no generaly agred typology of

the condiion. Given the varied nature of these childrens languege problems

s gt et may apmear to have diffiulies i acquiring hew words
*(Dollghan 1987),

Agood examplofthe problem with el cquision ced by childen
ho have SLL hasbeen tepor by Rice (1990, he and her colleagues used
astory presented viatelevison fhat inchuded novel words and assesed eical
acquiiton by means of comrrchension test, The performance of chidren

with SLI was compared vith pies matched for chronologiel age (CA) and

meanlength of uterance (MIE), The 5-yea-old chldren with LI performed
es el then bt CA and ML matched conrls on comprehesio ks,
Rie et (1994 reprt thatchildren ith SLI, ke tei CA and MLV e,
fled toacquire words afer 3 pyposures, bt ke eers were sucessulafe 10
such exposures,

Thus,childen vith L b greater iffcaly thantheie et nacqi
ing new words and verbs pose particular problems (Kell 1967; Windh e
ol 2002), 1t would appear thatsome chidren with SLI are Lss abl to make
wse of word-vorkd mappings, This i kel to make the furterdevelapmen
of the lnguage system during the pre-school and school years more dffcul
and protracted, The reasons why these chidren have dificlfs with loical
acquisiton arenot yet understood. I the next two sctons we consder fing-
Ings which suggest that problems with leical entrie may oceur a5 2 resilt of
Inadequate phonological o seantic represetations,

5 Lexicelacquisiton and phonologicl representations

The bty to name pictures can be used s a basic assessment of wheler
lexical em has been acquived (Secton 2). Childen with leracy dificule
make more ertors on discrete P‘cture naming tasks than skilld readers (Scar-
borough 1983 Snowling et 198). Why should there b this ik between
excal acquisiion and Leracy ghiliest I has ben argued tht imprecieor
inadequate phonological representaions make it more ifficul o Jear the
mapping beween gapheres and phonemes (Snowing et al, 1988 S &
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Gosvarr 1997),Bidence o mplecse o fuzzy phonclogice epresetaton
s provided n thes stuces by hgh rateofphonological evorswhen naming,
maore namming errors with longer than shorter words, and occurrence of more
namingerors i comparison to chldren with similar semantic abliis,

Thus, faure o acquie the full phonological speciications of words n the
lexicon appears to have consequertces that go beyond difficulties in oral come
munication, Low scores on phondlogical awareness tasks and on assessments
of phonological shortterm menory implicete the perception and storage of
phonological information as the dause of the children' difficultes, In other
words,information-processng iitatons ineract vith exposure to external
informetion to nfluence excal doquisiion, and this has significant conse
quences for development,

5.3 Lexical acquisition and semiftic representations

Children with word-finding diffictdties (WFDs) (German 1984) are able, on
hearing a word, to identifythe abproprite picture on 2 comprehension test
but are sometimes unable o produce the same word spontaneously during
discourse or when presented with a picture ofthe item, Even when they do pro-
duce the appropriate word, it oftt has longer latency than n chidren of the
same chronologial or anguage age (Dockrel et al. 2001). A range offindings
supports the view that WEDs aré ¢ consequence of inadequate or incomplete
semantc representations (Kall & Leonard 1986). Seven-year-olds with WEDs
have been found to give less accutate definitons of object names than conteo
groups and provide fewer semarlc features in their deinitions (Dockrel e
o, 2003) When producing verbsthey make greaer use f general l-purpose
verbs and inappropriate choices from other semantic domains (Dockeel e
al 2001), Children with WEDs dlo perform poorly on tasks where they are
asked to name as many items s possible that correspond to an dentifed targe
(Messer et . in press.

The problems of these children in accessing a name of an item can be
attributed to a falure to fully acqire semantic representations, Research on
a related group of children reinfotces this mterpretation, Studies by Nation,
Sowling, and their colleagues Have identified & group of children that they
term ‘poor comprehenders. Childten with these chacactristics who are aged
10 years have diffcultes making bse of semantic information when reading

(Nation & Snowling 1998), Thev also tend to be slower and less accurate at
picture naming thanther peers (Nation etal, 2001, The children performrel-

atvely vell on phonologicaltasks dnd at decoding When reading, This sugaests

Liexical acquisition i the early schoal years ¢

—

that inadequate phonological epresentations of words s not the ause of thelr
diffcultes, Intead, their problemsare attributed by Nation & Snowling 1999)

{0 nadequate semantic representations, Thus, in thi group of chidren, as in
- hildren with WEDs, i appears {hat impeired leicel acquisition results n if

ficultes when dealing with infarmation where knowledge of semantic relationg

o could help the children be more eficient and more accurate,

These studies suggest that ehildren's development s put at risk by impair-

.+ ments involving lexical acquisition, The stadies also suggest that these effects

‘can occur n sub-componentsofthelxical acquiston process, those mvolving
phonclogial information and those involving semantic nformation,

54 Summaty

This ection has concerned challenges to lexical acquiition, and it contains
number of messages about the development of chuldren with disebilites, about
typical chidren, and about models oflexical acquistion, Children with SLl are
lss ke than language-age matched peers to be able to pick out the refer-
ent of words that they previously have heard in an appropriate context. Not
only are sach problems Likely to directly delay vocabulary development, but
the presence of an impoverished lexicon may effect further lexical acquisition
(Section 3), New words may be more difficult to integrate into  Jss sophisti-
cated lexical network, Other studies of the naming process indicate that there
are children who have impoverished phonologicalor semantic nformation n
thei exicon, The indings drawattention tothe general consequences of fal
e to acquire table representations of a word, and rase questions about the
mechanisms responsible for these difficultes, The findings also point to the
vulnerability of specific companents of lexcal acquisition,

6. Conclusions

This chapter has considered the ways in which contest and cogaiive fators
support ater lexical learning, Word learning has sometimes been viewed as a
simple word-to-world pairing that s etablished predominantly through access
tothe extralinguisti context, But such a view fal to consider the range of fac-
torsthat have an effect on and play a part in acquisition, These include the more
generalsocial context of thesituation, the linguistic information supplied with
the new word, the sophistication of the chid's exsting lexicon, end the childs
abllityto detect and retain relevant information from the exposure to the new
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word. A simple view about acquisition also ails to consider the nature and
types of excal informarice thatchldren acquire and by corolary the need for
arangeofassessmentsto fully understand the nature of the acquisition process,

As children progress thtough the school years it s clear that the increasing
sophistication ofthe lxico enables children to acquir new words more tasly
and with ess need for contextual support, As a result those children who have

more developed lexial trture are betterable o add o these aready devel
opedstructuresand make further gains. Another feature of developmentis ha oy

eventhough acquisition results in more information and increasingly complex
Information being stored i the lexicon, this i asociated with easie access to
the information For example, hildren become quicker at naming, and better

at providing more complex definitions. It also appears that the experience of

schoolng can faciltae these processes, though teachers do not alivays provide
optimal circumstances fothe earning of new words,

Anglin stated, “Vocabulary acquisition isa remarkable process and one that
we need to understand better” (1993; 185). To achieve this objective we need to
collec nformation abou the influences on lexical acquisiton and o develop
more comprehensive models of the process (Gentner 2003), Considerable a:
vances have been made in understandingthe acquisiton of phonological infor-
mation about words and developing models about this process (Secton 41,
In contras, there are still many uncertainties about the nature of semantic
nd of morphosyntactic representations i the lexicon, Lexical acquisition i
s complex process, and th lexicon increasesin complexiy as chidren become
oder, Furtherreseach is neededto producea model of eical acquisiton tht
addressesthe complexity of the process

Note

* Wewould iketo thank Eve Clark and Ruth Berman for constructive crticisms ofan arly
draft of this chapter. Discussions with Dr. Assimina Rall and D, Rachel Bes during the

completion of thir doctorates Have further contributed to our understanding of the isues
raised here,

Derivatiopal morphology revisited

Later lexical development in Hebrew

Dorit Ravid

Introduction

Language development i a lengthy processthat nteracts ntensively wil
acquisition of literacy, Language acquisition duringthe school years, here,
language development) takes place at all inguistic levels~ lexical, gramme
and pragmatic - and is accompanied by increasing metalinguisic awar
and more abstract and explicit representation of linguistic knowledge,
chapter concerns morpho-lexical knowledge, with the goal o investigatin
connection between derivational morphology and development of the m
lexicon and delineating psycholinguistically motivated procedures for evs
ing lexical developmentin different schaol-sge populations,

The chapter focuses on derivational morphology as & semi-productiv
main that involves both lexical and pragmatic knowledge (Nagy et o, 1
A richer and less obligatory domain than inflection, and one that dep
directly on an extensive vocabulary, derivational morphology affords rd
tential for linguitic evaluation of schoolchildren and adolescents who
already mastered oblgatory inflections (Ravid 1995a), Additionall, 2
cussed in this chapter, derivational morphology requiresintegraed know
of the interrelations between lexical convention, semantic content, and fo
structure - iteracy-refated domains that continue to develop well into &
age. et to date, derivational morphology has been argely untapped asa &
of information on later anguage development,

The chapter tartg with consideration of the mental lexicon (Section
followed by an overvieyy of factors that contribute to ater vocabulary g
(1.2) and discussion f ‘the lierate lexicon' (1.3 Part 2 focuses on He
morphology (2.0), despribing experimental studies with schaolchildr
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